2020 EPP Annual Report

CAEP ID: | 10326 | AACTE SID: | 4930

Institution: | The University of Montana Western

Unit: | School of Education, Business and Technology

Section 1. EPP Profile

After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the

information available is accurate.
1.1 In AIMS, the following information is current and accurate...

Agree Disagree
1.1.1 Contact person G‘ O
1.1.2 EPP characteristics ® O
1.1.3 Program listings ® O

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://w.umwestern.edu/department/education/

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during

Academic Year 2018-2019 ?

Enter a numeric value for each textbox.

2.1.1 Number of completers in programs leading to initial teacher certification or 114
licensure!

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 0

schools (Do not include those completers counted above.)?

Total humber of program completers 114

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy

Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy

Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or

institution/organization during the 2018-2019 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements



CAEP Data Analyses and CAEP-Related Discussions
AY 2018 — 2019

The following represents a timeline of CAEP data analysis meetings and discussions. All discussions
were engaged in by faculty from the entire Teacher Education Program, unless noted as a
committee discussion.

August 17, 2018: CAEP Data Day (Education Division’s first meeting of the year)
A. Presentation by Dr. Vikki Howard
e Dr. Vikki Howard presented a report on UMW'’s 2+2 program with Blackfeet Community College
e Meeting was for informational purposes
e Helped the EPP better understand the grant(s)/funding that Dr. Howard is working with
e Helped the EPP better understand the Indigenous-Centered Education Program that Dr. Howard has
co-designed with partners from Blackfeet Community College and the Browning Public Schools
B. Discussion of Critical Assessments and Orientation to Past CAEP work
e Several new faculty members had joined our ranks
e Presented our 2015 crosswalk of Danielson Framework to INnTASC Standards and to Critical
Assessments used in the EPP
e Questions arose regarding how this work fits into our plans—now—for a revised Quality Assurance
Program (CAEP Standard 5)
e TEP Committee was tasked with taking up some of this work/discussion

August 20, 2018: University Supervisor Training
e Discussion of procedures and protocols
e (Called attention to the Student Teaching Handbook—> it guides and governs the process
e Emphasis on “too many 3s and 4s” —supervisors need to be more mindful that 2 = developing; 3 =
proficient; 4 = “a land you visit,” (professional) i.e., it should be a rarity for a student teacher

September 6, 2018: Policy Manual Meeting
e Discussion of new policy manual
e Established new voting procedure
e Revised new internal leadership roles and organizational processes for the EPP
e None of these changes rise to the level of changing any of the information reported in the CAEP AIMS
data base
e These changes do guide the EPP in decision-making, etc., however.

September 10, 2018: Data Dip—Analysis of TWS Scores
e Analysis of Fall 2017 TWS scores; looked at inter-rater reliabilities=>Done by two people only; no inter-
rater reliability work was done
e Spring 2018 TWS evaluations were done by a team of several faculty members; no attempt to achieve
inter-rater reliability. The team did meet once to discuss some TWS submissions which were deemed
by an individual scorer to be difficult to evaluate.
e It was noted that a more rigorous process of TWS evaluation must be used.

October 8, 2018: Advisory Council Task Force Teams’ Reports: Analysis
e During AY 2017 — 2018, teams of faculty members—known as our “Advisory Council Task Force”
teams—met with school partners for discussions involving Standard 2 and co-construction of
arrangements and partnerships which are intended to foster continuous improvement of candidate
preparation.






e This “data dip” was a discussion of the findings we could glean from the reports provided by each
team.
e The discussion continued on October 22™.

October 22, 2018: Advisory Council Task Force Teams’ Reports: Analysis (cont’d.)
e Two key developments came out of the analysis of our Advisory Council Task Force teams’ data:
o Provide deeper, more well-developed training of university supervisors
o Provide this training in virtual format, as well as in a face-to-face format
o Thereisan unrealized potential which exists for a deeper, more extensive partnership with the
Butte schools.—Dr. Aiken and Ms. Shipman will work on ways to formalize this partnership.

October 30, 2018: Teacher Education Program (TEP) Committee
e Further examination/discussion of the cross-alignment of the Danielson Framework, INTASC Standards,
UMW Conceptual Framework, and UMW TEP Critical Assessments
e No action items

December 10, 2018: Writing Assessments

e Analyzed data from the EPP’s Writing Assessment rubric

e Scores are very tightly distributed at the high end of the rubric scale, for the most part

e Conclusion is that students are proficient in writing

e Referrals and concerns expressed to the Student Review and Support Committee (SRSC) suggest
otherwise, however

e The assessments and the accompanying rubric do not seem to be authentic/effective in generating
representative, actionable data.

December 12, 2018: TWS Scoring/Inter-rater Preparation
e Scoring team assembled and were given a selected TWS; used the rubric to score independently;
discussed scores on the TWS

e Accreditation officer took notes on the discussion:
o A number of weaknesses in the rubric were noted
o Issues with the “Guide to the TWS” were also noted
o Aspects of the template which do not support students were noted
o Implications were discussed concerning ways in which elements of TWS could be better

incorporated into various core EDE courses were noted

January 28, 2019: Advisory Council Planning
e Faculty returned to the notes from the “Advisory Task Force” teams
e Planning ensued regarding upcoming Advisory Council meeting on May 4, 2019
e Emphasis on a better shared understanding of the Danielson Framework and its incorporation into
core EDU courses was selected as the focus of the meeting
e Decision was made to provide professional development for UMW faculty and school partner leaders
and faculty regarding Danielson Framework and teacher evaluation
o Goals are to strengthen our shared understanding of the Framework and our observation
rubrics
o Goalis to co-construct more effective methods of both inservice and preservice performance
evaluations






March 6, 2019: TEP Committee Meeting

The following notes were made:

o TEP Handbook edits need to be completed—this contains our conceptual framework, plus all
the Gateway information; essential to have it updated

o Observation forms—not being recorded into Chalk & Wire, except for during student teaching

o Lesson Plans—data collection is not well-structured; some faculty members are using C&W for
evaluating multiple lesson plans, while other faculty members do not require students in their
methods courses to upload lesson plans into C&W.

o The EPP needs to conduct some re-visioning work.

o Decision was made to use the Deans for Impact Data Diagnostic Tool, a 2018 tool developed
by Deans for Impact, a non-profit collective of education deans from across the U.S., whose
mission is to “ensure that every beginning teacher is good on day one, and on the path to
become great over time.” As the organization states, the data diagnostic tool “is intended to
help teacher preparation program leaders facilitate conversations about data use, creating a
common language within organizations and calibrating understanding across team members.”
(https://deansforimpact.org/)

March 19 - 21, 2019: CAEPCon Spring 2019

Attended by three faculty members of the EPP
Two members attended a Post-Con workshop on strengthening critical assessments

April 1,2019: 2015 Continuous Improvement Plan (CIP)

an

Re-examined the Continuous Improvement Plan (CIP) written in preparation for the 2015 CAEP visit.

Numerous comments and notes were made concerning the junctures where the EPP has departed

from the plans developed in 2015.

Various new directions which were taken, starting in late spring of 2016, and throughout 2017-2018

were noted and discussed, at this time:
o Introduction of new program leadership positions and committees
o Revision of Teacher Work Sample (TWS) into the “new” TWS, or TWS #2, along with revisions

of the rubric and the guiding document

Introduction of Writing Assessment

Introduction of two types of Teaching Performance Assessment

Elimination of interview in TEP Gateway 1

Reduction in required Service Learning hours, and introduction of a range of modalities for

documenting Service Learning, at end of TEP Gateway 2

Elimination of TEP Gateway 2 research presentation evening

o No attempt was made to revise/correct the CIP during this time, to reflect new directions
being taken by the EPP and/or to capture the coherence of the various modifications to the
Teacher Education Program (TEP)

o What, now, are the goals of the EPP? What is the EPP’s inquiry, at this point? What now drives
the EPP’s work on continuous improvement, and how is that reflected in a new Quality
Assurance Plan?

O O O O

o

April 15, 2019: Deans for Impact Exercise, Part 1—during Education Division Meeting

Brief summary of results: The EPP is generally in the emerging phase with regard to attributes such as:
adopting an inquiry stance regarding data use and collection and in terms of strategic collection of
high-quality data from multiple sources. Our shared understanding of data collection and
interpretation practices needs to be strengthened. This year (AY 2018-19) was rated as a relatively
good year for making time for consistent data analysis and decision-making, compared to previous
years. Our data collection needs to be more visible and accessible to everyone in the EPP. This is even
more true with regard to posting data, especially CAEP-related Annual Reporting Measures, on the
university website.






April 16, 2019: TWS Scoring Preparation: Inter-Rater Reliability Calculations and Discussion

Followed inter-rater reliability process provided by Gary Railsback (former CAEP Senior Vice President),
at his Post-Con Workshop on assessment

Obtained fairly low inter-rater agreement percentages during our reading of a single TWS

Discussion followed, to increase greater degree of shared understanding regarding our interpretation
of the rubric

Evaluators were put into teams, and the “Railsback” method was used for all evaluations

Stronger inter-rater percentage agreement scores were obtained for the evaluation of the Spring 2019
TWS submissions

April 18, 2019: University Teacher Education Council (UTEC) Meeting

UTEC was proposed to the Provost in Fall 2018 and approved—this was its first meeting

Formed to help address AFI #2, related to better preparation of K-12 and secondary education
candidates

Stronger content area/TEP partnerships, in turn, will help make existing field experiences more
coherent and effective

Examined Praxis Il data

Discussed scheduling issues

General discussion of how well the Gen Ed courses prepare our students in terms of content
knowledge and rigor.

Should a Gen Ed course be “tailored” to elementary education students and/or education students in
general? Or should it be taught “blind” to those students—i.e., should it just be taught as it “should”
be taught?

April 29, 2019: Deans for Impact Exercise, Part 2—during Education Division Meeting

Brief summary of results: The EPP is generally in the emerging phase with regard to defined roles and
expectations for data use, planned and structured collaborative reviews of data, and the involvement
of external stakeholders. With regard to monitoring overall program performance and conducting
repeated cycles for continuous improvement, faculty members judge the EPP to be in the developing-
sustaining range on these two attributes of continuous program improvement.

April 29, 2019: Presentation to the TEP of the CAEP 2019 Annual Report and the Title Il 2019 Annual Report

Copies of both reports were shared electronically with all faculty members

Discussion of data from both reports ensued

It was noted that the EPP must improve its display of Annual Reporting Measures on the UMW
website.

Data from the Title Il report regarding the EPP’s lack of instruction/course work to candidates
regarding effective instruction of English Learners (ELs) were noted and discussed.

Overall growth in the EPP, especially during times of reduction in enrollments in UMW as a whole, was
noted.

May 9, 2019: Education Division Retreat and Advisory Council Meeting

Based on the division’s decision to do some re-visioning work (see March 6, 2019) and based on the
Deans for Impact Tool results, the faculty discussed the EPP’s current vision, mission, and essential
guestions, as found in the current version of the TEP Handbook. Initial results were (roughly) that a
vision should guide internal decision-making and should reflect an internalized focus, while a mission
statement should involve a more outward-directed focus. There was some disagreement/confusion
regarding vision and mission. For essential questions, the consensus was that these should bring the
EPP back to the key question of assessment: How do we know?
Advisory Council Meeting: (Lunch and afternoon session)

o This consisted of shared professional development for UMW EPP faculty and attendees who






are school partners—both leaders and teachers. It was conducted by colleagues from Montana
State University: Dr. Tena Versland and Ms. Cathy Ziebarth, and provided several suggestions
related to our mutual use of the Danielson Framework. Participants agreed that the following
steps could be taken:

= Co-constructed walk-through matrix of Danielson elements from Domain 2, 3 or both.

=  Common and side-by-side learning or PD for teachers and UMW faculty.

= UMW faculty-led learning strategies using the Danielson Framework, provided to partners.

= Danielson certified trainers to extend knowledge.

=  Adopting common PD or learning activities which bring both P-12 teachers and UMW faculty

together to learn from one another.






Data analyses and related discussions AY 2018 - 2019.pdf


Action Plans Summary — Fall 2018/Spring 2019

Teacher Education Program

University of Montana Western Department of Education

Date

Data or information reviewed

Decision made and/or Actions taken

8/23/18

Faculty Senate Representative

John nominated Laura to be the Senate officer. Laura said she would like to serve. Deb seconded it. All
were in favor.

8/23/18

Flag Report

There was a motion to add academic infraction language from red flag to yellow flag. Deb seconded it. All
were in favor.

8/23/18

UTEC Committee

Laura made a motion that the Education Division propose the creation of a University of Montana
Western UTEC Committee — a university-wide Teacher Education Committee. John seconded it.

A friendly amendment was made to move for the Education Division to request the creation of the UTEC.
John seconded it. All were in favor.

8/27/18

Policy Manual

The policy manual was discussed. Shay made a motion that throughout the document the Education
Department will change to Education Division. Kathy seconded it. Motion passed.

a. There was discussion about the job descriptions and structure.

b. Laura made a motion to adopt the policy manual as written recognizing the division will have to
address field experience and appendices to attach to clarify points addressed. John seconded it.
There was discussion about if everyone’s job description is not in the policy manual, no one’s
should be.

c. It was suggested that program coordinators be changed to program chairs. It was stated that the
division could approve language as the Provost had said we can use the word chairs.

d. There was a discussion of what needs to be in print for CAEP.

e. There was also discussion about the Field Experience Director’s duties being listed in the policy
manual. It is a unique job that should be clearly outlined because it has changed so much.

f. There was discussion about 5.4 and the word some of the committees. It is just listing a sampling of
committees. Certain jobs are leadership positions.

g. It was stated that there are two places in the policy manual that says “needs language” — 5.0 and
5.3.

h. It was stated that for the new faculty the job descriptions would be helpful. Perhaps put them in an
appendix.

i. After more discussion, Laura withdrew the motion.

j. There will be a meeting to add the needed language.






9/10/18

Distance Placement for Student
Teaching

Estee moved to let Ryan Koch student teach at a distance, Kathy seconded it. Motion passed with all in
favor.

9/10/18

Change of Name — Student
Review Committee

Shay made a motion to change the name of the Student Review Committee to the Student Support
Committee. Estee seconded it. After discussion and a suggestion to call it the Student Review and
Support Committee, Shay made a friendly amendment reflecting this. Motion passed with all in favor.

9/24/18

Policy Manual

Laura made a motion to approve the policy manual as amended. John seconded it. After asking for
discussion, the motion was restated. All were in favor of adopting the policy manual as currently
amended with one nay vote and one abstention. The motion carried.

10/8/18

University Supervision
Requirements — Internships

Vikki made a motion to change the internship requirement from three visits to one to two. There was
discussion that the compensation needs to be revisited and Estee will have a conversation with the
Provost. It was also decided to discuss this with Jack at the next division meeting. Shay seconded the
motion to change the departmental policy requiring three visits for internships to one to two. All were in
favor and motion passed.

10/8/18

Info Lit Exam

Vikki made a motion to get rid of the info lit exam. There was discussion about students not passing EDU
370 with a B- then they would have to take COMS 115. There was discussion about what COMS 115
actually covers. Shay seconded the motion. After more discussion, the motion was restated — to
eliminate the info lit exam for education majors. All were in favor and motion passed.

10/8/18

Honors Course to London and
Paris

Laura is working with Ashley Carlson to propose an honors course for 2021. It would be a travel honors
course to London and Paris. It will be a four-credit course — LIT 160, EDU 334 and possibly EDU 311. She
asked for a consensus of the division if she should proceed with the planning. Everyone agreed.

11/26/18

Browning Students — Graduation

John made a motion to appeal to let the post bacc students from Browning walk at graduation. Deb
seconded it. Motion passed.

12/10/18

EDU 497M

Shay presented his CP for EDU 497M. It would remove M329 as a pre-req (Modern Geometry) and add
M107 as a pre-req (Introductory Geometry). It would no longer be a part of the major requirement since
it is not offered any longer. Deb made a motion to approve the CP. The vote will be after Christmas.

12/10/18

Budget Allotment

There was discussion about the budget allotment. It has been the same for the last 10 years. There was
discussion about having our budget based on year to year or a three-year average. The three-year
average would be less money but have more stability. There was discussion that the dollars should follow
the students. With regard to the budget, Laura made a motion to adopt the proposed budget based on
student credit hours for one year. Shay seconded it. All in favor. Estee will take that back to the Division
Chairs.






12/10/18

M107

Deb made a motion to accept Shay’s CP change for M107 to be the pre-req. Katrina seconded it. Motion
passed. It now goes to the Senate.

12/10/18

EDU 201 Extension Course for
Browning High School

Vikki proposed EDU 201 as an extension course for Browning High School students under the iGraduate
grant. There was discussion about how this would be taught. The students would meet the same learning
outcomes.
a. There was discussion that it would go through Outreach as it would be an extension course
because of the cost.
b. Laura made a motion to adopt Vikki’s proposal to have EDU 201 as an early college credit under the
iGraduate grant.
c. There was more discussion about the timeline. It is a one-year grant and students would take it
Spring 2019. If the model works (the peer to peer TA), the school would want to continue it.
d. Laura made a friendly amendment to her motion to put a little language in the proposal about
UMW and EDU. Deb seconded it. Motion was approved as amended.

1/14/19

Post Bacc Certificate

Estee had emailed the Post Bacc Certificate for a second read. There was discussion about when the
proposal had gone to the Senate before and they said yes to the certificate but no to the courses. The
concerns were around the methods courses and who was evaluating transcripts.
a. There was discussion that someone who has expertise in each department will evaluate the
transcripts and the content methods courses.
b. The certificate will be awarded like degrees.
¢. Shay made a motion to accept the Post Bacc Certificate. Laura seconded it. Motion passed.

1/28/19

Technology Requirement

There was discussion about the CP to eliminate the technology requirement associated with all
Education bachelor’s degrees. This change is proposed because the Information and Technology Literacy
Exam will no longer be supported on campus outside of specific Business classes. There was also
discussion of the blanket waiver that is on file with Travis in the Registrar’s Office.
a. Shay made a motion to eliminate the technology requirement associated with education degrees.
Aaron second it. Motion passed with all in favor.
b. Nanci will need to write a CP for ECE.






1/28/19

Course Fees

a. Deb made a motion to accept the proposed course fee change for EDU 302 from $5 to $30 to cover
the cost of the background check. Katrina seconded it. Motion passed with all in favor.

b. Kathy made a motion to accept the proposed course fee change for EDU 306 — On-Campus Only
from S5 to $10. Nanci seconded it. Motion passed with all in favor.

c. Laura made a motion to accept the proposed course fee change for EDU 370 from S5 to $10. Kathy
seconded it. Motion passed with all in favor.

d. Thomas made a motion to eliminate the course fee for EDU 371. Deb seconded it. Motion passed
with all in favor.

e. Kathy made a motion to accept the proposed course fee change for EDU 382 from $10 to $110 to
cover the cost of Chalk and Wire. Deb seconded it. Motion passed with all in favor.

f. John made a motion to accept the proposed course fee change for EDU 385 and EDU 386
decreasing it from $10 to $5. Katrina seconded it. Motion passed with all in favor.

g. Laura made a motion to accept the proposed course fee change for EDU 397L — On Campus Only
from S5 to $20. Deb seconded it.

h. Deb made a motion to accept the proposed course fee change for EDU 397S — On Campus Only
from $10 to $20. John seconded it.

i. After discussion, Laura moved to amend the motions for EDU 397L and 397S to include all students
in the class fees. Nanci seconded it. Motion passed with all in favor.

j. John made a motion to accept the proposed course fee change for student teaching to increase it
to $250 for any student teaching more than 250 miles (as the crow flies) from Dillon (in or out of
state). Deb seconded it. Motion passed with all in favor. There will be a separate section for this
course.

1/28/19

Course Fees Used for MT Tech
Summit

Katrina presented her proposal to use course fees to cover the cost of her students to attend the MT
Tech Summit which will take place in Bozeman. John made a motion to accept the proposal. After
discussion of where the money would come from — lab fees — Nanci seconded it. Motion passed with all
in favor.

1/28/19

Course Fees Use

Anyone wanting to use course fees needs to get Estee’s okay before spending them.

1/28/19

EDU 306 — Holocaust Course

Nanci made a motion to vote whether or not the department supports that John’s proposed 2020 Block
2 EDU 311 travel course meets the outcomes of EDU 311. Aaron seconded. The vote was taken by paper
ballot and results were seven in favor and two against.






2/11/19

Number of Credits for Licensure
Recommendation — Discussion

There was discussion of the minimum number of credits that need to be taken at UM Western before
someone can be recommended for licensure. Estee talked with Kristine Thatcher at OPI and she said they
don’t have to take any credits at the recommending institution. In the UMW TEP handbook, it says they
have to take 12 credits to be recommended and they have to take 16 credits to get a bachelor’s degree
from UMW. There was discussion that 12 credits are unnecessary. If a student is a post bacc, they should
only have to take five credits. There was also discussion about going out to observe and having the
school where they are teaching write a recommendation letter.
a. There was discussion about who should be doing the recommendations for licensure and that we
need a policy.
b. There was discussion about promoting our program and the need for more infrastructure for
support.

2/11/19

Student Review and Support
Committee Meeting
Notifications

Estee asked faculty members if they wanted to be notified when one of their advisees is to go before the
Student Review and Support Committee. Most were in agreement that they would like to be notified but
not necessarily have to attend the meeting. Connie will cc the advisors when she sends the emails to the
students.
a. It was suggested to have a template to let students know what the SRSC is about and more
specifics in the emails they receive notifying them they are to meet with the SRSC. Estee and
Connie will work on this.

2/11/19

AAS in Early Childhood
Education CP — Eliminate
Technology Requirement

Deb made a motion to approve the proposed CP that would eliminate the required COMS 115 or CAPP
131 course from the AAS in Early Childhood Education. Nanci seconded it. Motion passed with 11 ayes.

3/27/19

Student Concerns — Data
Collection

a. There was discussion about student concerns. Laura, Estee and Shay attended the CAEP conference
last week. Laura stated the division needs to be doing a full analysis of candidates’ disposition and
make it a productive rubric. They walked backward from Fall 2022 to plan how to implement this.
At the meeting in August, they would like to have new tools in place for data collection in the fall
semester.

b. Since there will be a new way to collect the concerns for fall, Nanci will send an email prompt to
the EDEC instructors asking for any concerns up to this point.






Minimum Number of Credits for

The minimum number of credits for recommendation for licensure was discussed. There was discussion
that people seeking a recommendation from UM Western should take some credits from us so there is
some engagement with the student instead of just endorsing them.
a. There was discussion about these students being tracked back to us.
b. It was discussed that a lot of it is an OPI thing. OPI tells students to call Katie regarding
recommendation for licensure. Katie contacted other schools to see if they recommend students

3/27/19 Licensure Recommendation for licensure without taking credits and none do.

Work Group c. There was discussion about creating a work group to come up with a policy, perhaps include an
interview, videos showing them teaching, coming before the division, having a screening process,
and taking methods courses.

d. Estee stated that the division is going to expand the post bacc application.
e. Nanci will send an email to the educ mail list asking those interested in talking about minimum
credits to receive endorsement to let her know.

EDU 491N - Literacy and Th|s was the second reading for the.CP f0|.' EDU 491N: Literacy and Technc?lqu in the C.ontent Areas anq

. it was ready for a vote. There was discussion about the classes already existing and being put together in
3/27/19 | Technology in the Content Areas X . . . - . .
a four-credit shell. There was discussion that the science broadfield is capped to education credits. Kathy

cp . . ) . .

made a motion to accept the CP. Deb seconded it. Motion passed with all in favor.
Katie made a motion to table the vote on the SpEd CP. Deb seconded it. Motion passed with all in favor.
3/27/19 SpEd CP . .
127/ P It will be added to the April agenda.
Estee said she received information from Katherine Buckley Patton about a suicide prevention presenter
for the Big Sky Behavioral Summit in Dillon October 3. Katherine asked if the education division would
like him to come speak to the students.
. . . a. There was discussion about having him to do an all-day presentation or a morning and an
Big Sky Behavioral Summit . . . . . .
3/27/19 Presenter afternoon session. If it was done in the morning and again in the afternoon, it could be part of the
classes.
b. The cost is $500 per presentation and Estee will clarify with Katherine what that entails.
c. Kathy made a motion to have the Big Sky Behavioral Summit presenter do an a.m. and p.m. session
for students. Deb seconded it. Motion passed with all in favor.

Education Division Meeting . . . R .

3//27/19 Reminders Thomas asked about sending reminders for the meetings through Outlook Calendar. Connie will do this.
Vikki made a motion the Division accept the SpEd CP with the badging removed and reconstruction of

SoEd CP the SpEd program. Nanci seconded it. There was discussion about what was being voted on exactly. The
4/1/19 P vote was just on the restructuring of SpEd courses as outlined in the CP. The vote was taken by paper

ballot. Results were four Yes votes and four No votes. Motion failed.






4/15/19

MACK — Montana Assessment of
Content Knowledge

There was discussion of the MACK (Montana Assessment of Content Knowledge) verification for
licensure. To be licensed in Montana, three components are used — GPA, Content Knowledge evaluations
and PRAXIS scores. There is a working committee at the state level to evaluate GPAs.

a. There was discussion about the content knowledge evaluations. The Education Division has been
using specially designed content knowledge evaluations for each subject area. The Council of
Deans decided that shorter forms will be used. There is one for elementary education and one for
secondary education. There was discussion about the advantages of adopting this tool statewide.

b. There was discussion about who needs to take the PRAXIS. It is stated in the UM Western TEP
Handbook and Student Teaching Handbook that students will take the PRAXIS in all areas in which
they seek an endorsement from UM Western. There was a question about current students who
were told they did not have to take the PRAXIS. OPI says anyone adding endorsements has to take
the test. They are kicking back applications if there are no PRAXIS scores.

4/15/19

Work Group — How Distance and
Online Courses Fit in with the
Mission

Laura said that Jen had volunteered to lead a work group that would look at how distance and online
courses fit in with the mission. Jen said she would like to hear from people who teach distance and
online courses. The Senate liked the idea about sharing viewpoints and Laura had made a motion at the
Senate meeting to have Jen lead the work group.

4/15/19

Program Reports — Templates

Thomas gave an update from the assessment committee. He said they are looking at program reports.
Some programs are closing loops, achieving goals and setting new goals. Some programs are not. He said
they are trying to revise the plan and report templates.
a. There was discussion that the Ed Division is not like other programs and that we should take a look
at the report template. The template is in Moodle and there are five different parts to it.
b. It was mentioned in the assessment committee meeting that some people might have difficulty
reading our reports. Laura will look at the template and decide how to use it.

4/15/19

Distance Placements for Student
Teaching

Katie said there are two students who want to student teach out of state this fall (2019). Kylie McCree
wants to go to Idaho Falls and Sierra Lyons wants to go to Lander, Wyoming. Idaho Falls is in the radius of
250 miles so there is no need for department approval. Faculty approved Sierra to go to Wyoming.

4/29/19

Content Knowledge Forms

There was discussion about the UMW Content Knowledge forms and how they were designed
specifically for each major area. We were not consistent with other EPPs and it was not what the Council
of Deans had agreed to use. Going forward UMW will be using the one-page Content Knowledge form for
either elementary education or secondary education/K-12.






4/29/19

English Secondary Education
Minor CP

Katrina went over the minor changes of the English Secondary Education Minor CP. There was discussion
about the collaboration with the English Department and sharing the proposal. There was also discussion
of the changes.

a. Laura posed the question of proceeding with only one reading before voting. The English
Department is going to vote on Friday. She said if the education division could vote on the CP today
it could move to Faculty Senate for next year.

b. Deb made a move to do a straw vote on the proposal to achieve 80 percent in favor to consider it
to be a fully read proposal. There was unanimous approval (10 ayes) to take a straw vote. Since 80
percent was achieved, the vote was passed for the CP.

5/9/19

Minimum Number of Credits for
Licensure Recommendation

Estee stated that the minimum credit count will be talked about in August.

5/9/19

Bookstore Purchases

The supply budget was discussed. There are a lot of redundancies. If any faculty members want supplies,
let Connie know by the end of May. It was discussed that personal purchases at the Bookstore are
limited to $20.

a. It was discussed that textbooks are taking up a large portion of the budget. It was also discussed
that we should not be purchasing review copies through the Bookstore but rather through the
library and to contact Anne Kish for those purchases. There is a generous allocation for purchases
through the library.

b. It was suggested to send a reminder at the beginning of school to go through the library for
textbooks.

5/9/19

CAEP Summer Team

The CAEP summer team is Estee, Shay and Laura. Anyone who volunteered to work on unit and lesson

plans are part of the team as well.
a. There was discussion about what the team needs to do. Looking at the roadmap, items 1. (TWS #1

— methods and TWS #2 — student teaching) and 2. (TWS pieces) are clear projects for summer.

b. The writing and performance assessments are also items that could be worked on this summer.

A dispositional tool was handed out.

d. It was stated that the main tasks for summer are TWS work; dispositional tool work; lesson plan
work; and mission/vision work.

e. There was discussion that a number of schools use the PRAXIS Core test scores for students
entering their TEP. There was also discussion about reframing how we are looking at writing and
performance scores.

o
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Montana Education Preparation Providers
Statewide Protocol for Continuous Improvement — Completer Case Study

Overview

Since 2015, the Montana Education Preparation Providers (MEPP) have been working together in a
Continuous Improvement Collaborative (CIC) to develop a statewide protocol for a 3 year cycle of data
collection designed to support MEPP continuous program improvement and meet Montana’s ARM
10.58.314 and CAEP Standard 4 through analyses of employer satisfaction and completer impact,
performance, and perception of program relevance.

To this end, the MEPP CIC has developed:

1. The MEPP Statewide Protocol for Continuous Improvement including:
1. MEPP Employer Survey
2. MEPP Completer Survey
3. MEPP Completer Case Study Template

2. The MEPP-OPI Data Sharing MOA

3. Approaches to data aggregation and analyses to support MEPPs’ continuous improvement efforts

MEPP Completer Case Study
The Completer Case Study portion of the MEPP Statewide Protocol for Continuous Improvement will
allow MEPPs to demonstrate and document the performance and impact of completers on student
learning & development as well as completer perception of program relevance.

The MEPP Completer Case Study includes five (5) sections:

Participant Selection = Context Description

MEPP CASE STUDY
Inquiry Questions

EPP Specific MEPP Data
Data Collection Collection

May 29, 2019





Montana Education Preparation Providers
Statewide Protocol for Continuous Improvement — Completer Case Study

1. Inquiry Question(s)

Each EPP will articulate their inquiry questions.
Questions will be based on findings of EPP data collection, including, but not limited to
completer survey, employer survey, input from stakeholders, etc.

2. Description of Participant Selection

Each EPP will purposefully select participants (completers and possibly employers) for the
Case Study demonstrating completer impact/performance.

Each EPP will provide an explicit rationale for the sample being used. (CAEP Memo, 2016)
“The focus needs to be on what EPPs will learn from completers they follow into the field
... essential for continuous improvement.” (CAEP Memo, 2016)

3. Description of Context

Each EPP will provide a thorough description of the context of the EPP (mission, practice,
conceptual framework) as well as a description of the context and rationale for chosen
area(s) of inquiry.
i. Shared narrative regarding trends from data sources such as Montana Teacher
and Administrator Workforce Satisfaction Surveys.
ii. Shared narrative regarding our call to equip and prepare all completers to
implement IEFA.
This component will also include a description of the employment context of the selected
participants.
i. GEMS data - school report cards available: demographics, geographic location,
academic achievement, graduation rate.
ii. The EPP can reference information gained from interviews with completers.

4. Description of MEPP Data Collection and Analyses

Description of the data collection process and results from the MEPP Employer Survey.
Description of the data collection process and results from the MEPP Completer Survey.
Observation of EPP participants’ teaching to demonstrate impact/performance--using the
Danielson observation instrument as a follow up from the observations done in student
teaching. The focus of the teaching observation will be guided by components germane
to the inquiry question(s).
Interviews with EPP participants (individual and/or focus group) are guided by
components germane to the inquiry question(s). Possible interview questions could
include:
i. What have your first years of teaching been like?
ii. What types of support have you experienced from school leadership, induction
services, curriculum coaching, etc.?
iii. What does IEFA look like in your school? In your classroom?
iv. In what ways did our program prepare you to teach within the context of this
school setting?
v. What could our program do to strengthen our preparation of new teachers?
vi. How do you assess your impact on student learning? Please show me.

May 29, 2019





Montana Education Preparation Providers

Statewide Protocol for Continuous Improvement — Completer Case Study

5. Description of EPP Specific Data Collection and Analyses

Specific to the identified and articulated area(s) of inquiry, each EPP will select appropriate forms of
data collection and analyses to demonstrate completer impact/performance and areas of program
strength and weakness. Each EPP will describe how they use results from these analyses to inform
continuous program improvement.

Data germane to the inquiry questions and demonstrating impact/performance may include:

Program records of students’ experiences in the program, completion rates, etc.;
Completer-developed artifacts, documents, journals, blogs, assessments;

Summaries of PK-12 student performance using qualitative and/or quantitative outcomes;
may include examples of student work;

Professional teacher work sample or professional portfolio;

Field experience performance instrument

Records of professional learning community participation; summary of what is learned,
recorded and tracked by themes;

Records of professional development or induction; identify the provider and the content
for professional development;

Records of recruitment and retention in the studied districts.

Other data relevant to EPP inquiry questions.

May 29, 2019





FINAL MEPP Case Study Guide 08-2019.pdf


Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures.
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)
Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

6. Ability of completers to meet licensing

2. Indicators of teaching effectiveness (certification) and any additional state

(Component 4.2) requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment | 7. Ability of completers to be hired in

milestones education positions for which they have

(Component 4.3 | A.4.1) prepared (initial & advanced levels)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1

4, Satisfaction of completers
(Component 4.4 | A.4.2)

https://w.umwestern.edu/section/privacy-and-security/,
https://w.umwestern.edu/section/accreditation/

These links take the user to a Registrar's Page and to an Accreditation Page. The former is a
Description of data resource for data about graduation and retention rates, as well as information about student loans,
accessible via link: i.e. Annual Reporting Measures 5 and 8. The latter is a resource for information/data regarding
CAEP accreditation, i.e., Annual Reporting Measure 1, 2, 3, 4, 6 and 7.

Link:

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. | 2. | 3. | 4. |5.|6. | 7. | 8.
Initial-Licensure Programs
Advanced-Level Programs - OOoo|jgo|o|a

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?
Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

From its review of the annual reporting measures over the last three years, our EPP has learned many things. As we have noted in
past reports, the EPP continues to place a strong emphasis on the necessity of putting powerful tools in place for measuring our
completers’ abilities as teachers and their capacity for impacting the learning of their P-12 students. Attending the CAEP
conference held in Spring 2019 was a very beneficial investment of institutional and personal resources, and we learned a great
deal from that experience. One of the biggest “take it to the bank” lessons learned at the conference came in the form of repeated
encouragements to identify a small but powerful set of critical assessments to use in the construction of an EPP’s quality
assurance and continuous improvement system. Another key lesson can be expressed in the admonishment to “tell your story,”
when it comes to presenting an accreditation narrative to CAEP and to the state of Montana.

In 2018 - 2019, we adopted an approach of using frequent meetings—which we called “data dips”—for data analysis and
discussion. These meetings were often of relatively short duration, which made them more palatable to everyone, and also made
them more sustainable and productive. With several new core tenure-line faculty members having joined our EPP in 2018 - 2019,



some of our early meetings also took the form of “orientation meetings,” serving the purpose of introducing those faculty members
to CAEP, and reminding the rest of us of the accreditation journey we had been on. As a result, we examined some older key
documents used in framing our previous CAEP accreditation; notably, two of them led to a great deal of discussion and generative
questioning concerning our current trajectory. The first of those two documents was a crosswalk of the Danielson Framerwork, the
INTASC Standards, our EPP’s conceptual framework, and the critical assessments listed for our 2015 CAEP visit. Most of the work
done on that document stood up well under the scrutiny we applied during 2018 - 2019, with the exception of our list of critical
assessments, and some elements of the conceptual framework. Clearly, the current discrepancies between that document and our
current views and practices needed to be addressed. The second document was the Continuous Improvement Plan (CIP) which
we provided in 2015. It took little time to see that this document was seldom (if ever) used as a plan for the EPP in the following
years, and it bore little resemblance to the current path we were following.

It should be noted that our EPP was one of the very first to achieve accreditation under standards and protocols where were, at the
time, still very new to everyone, including CAEP itself. Because of this, we relied far less on long-established patterns of data
collection, and far more on putting plans in place for upcoming data collections and analyses. Fast forward to the 2018 - 2019
academic year, and it was remarkably clear to us that we needed to do some serious re-visioning which would accommodate our
new understandings and the ways in which our faculty had grown and changed over the last few years. Much of AY 2018 - 2019
was devoted to this kind of work. It should be noted that we tried to be as disciplined and objective about this work as we could be.
To that end, one approach that we took should be highlighted here: We used the Deans for Impact Diagnostic Tool, developed in
2018. This tool is designed to assist EPPs in establishing greater coherence, objectivity, and shared language with respect to data
use. Implementing this tool substantially improved our ability to have productive conversations about how well our EPP is currently
performing on a wide range of criteria related to data collection and analysis. It helped move our self-study along significantly, and
it helped to strengthen our ability to make data-driven decisions.

Unlike past years, our EPP adopted a more formalized approach to documenting our data analysis efforts and action plans. The
accreditation officer maintained a document which tracks the division’s data analysis meetings, the conclusions drawn from the
analyses, and the subsequent actions taken with regard to such activities as improving evaluation tools, adopting needed critical
assessments, refining/improving critical assessments, and developing greater clarity in terms of the EPP’s plan of self-study. This
tracking document, entitled “CAEP Data Analyses and CAEP-Related Discussions,” is attached to this CAEP 2020 Annual Report.
A similar document, distilled from the minutes of all division meetings in AY 2018 - 2019, entitled “Action Plans Summary: Fall
2018/Spring 2019” is also attached to this report. It serves to flesh out the narrative/timeline established in the CAEP tracking
document.

Several other developments merit discussion in this section of the CAEP 2020 Annual Report. First among these is our continued
work with the Montana Office of Public Instruction (OPI) and the Montana Council of Deans of Education (MCDE), involving
collaborative efforts to work at the state level and design statewide assessments. Progress has been made over the past year in
refining and implementing the Montana Education Preparation Providers Continuous Improvement Collaborative (MEPP CIC)
statewide protocol for a 3-year data collection cycle which address Montana’s ARM 10.58.313 and CAEP Standard 4. We wrote
about this in our CAEP 2019 Annual Report last year, explaining that all eleven EPPs in the state have collaborated to create
proprietary tools for addressing CAEP Standard 4. These tools include a statewide completers’ survey which is conducted in Year
1 of the 3-year cycle, and a statewide employers’ survey which is conducted in Year 2 of the cycle. In Year 3, a case study of
selected completers will be used to document their impact on P-12 learning. AY 2018 — 2019 was the year for finalizing that
protocol, within the MEPP CIC. Overall, the work done in developing this 3-year cycle has been highly deliberative, rigorous, and
intentional.

As we look back over the last three years at trends and changes for our EPP, the trend in the number of completers who graduate
from our EPP is worthy of note. During the 2018-2019 academic year, the University of Montana Western had 114 completers
emerge from its teacher preparation program. When one compares this number to the previous year (AY 2017-2018), with 102
completers, this is an increase of 12% over the previous year. It should also be noted that the number of completers in 2017-2018
was a 20% increase over the previous year. The EPP experienced these substantial increases at a time when fewer and fewer
undergraduates, both in Montana and nationwide, were expressing an interest in going into education. Furthermore, this has been
a time period in which public opinion vis-a-vis the field of education has been notably negative, overall. Moreover, the university in
which this EPP is housed, the University of Montana Western, has experienced declining and/or flat enrollments in recent years,
as have nearly all the other institutes of higher education (IHEs) in the Montana University System (MUS). The recent addition of a
PreK — Grade Three bachelor’s degree to our programs is responsible, at least in part, for the increased enrollments we are
seeing. This degree can be earned either online or in a face-to-face environment, and it has attracted strong interest across the
state. Similarly, the recent addition of a 2 + 2 partnership program between the University of Montana Western Education Division
and Blackfeet Community College has also helped us to increase enroliments. But these two programs are not the sole factors
which explain the increase we have seen in the number of candidates who complete our education programs. Last year, the EPP
noted in the Annual Report that we need to do more to understand the increases we are seeing. Unfortunately, we make the same
statement this year, and we note that our current self-study process does little to help us to understand the reason for these
trends. We need to do more to address this issue, with an eye toward replicating the same results for the coming years, if
possible.

As a result of examining our data over the past three years, we note another programmatic change that had nearly completed the
curriculum proposal process during AY 2018 — 2019: the addition of a post-baccalaureate certificate program. The EPP is
convinced that this new certificate program will not only increase enrollment and retention of post-graduate candidates, but it will
help address the teacher shortage currently faced by the state of Montana. The EPP is confident in making this claim, because the
certificate is offered as a fully online program, and it should contribute, in particular, to providing teachers for the most rural parts
of Montana. Furthermore, we expect it to add even further to the completer rates addressed in the previous paragraph.



Finally, the EPP notes that although our Annual Impact Measures and our Annual Outcome Measures are widely shared by being
posted to the university’s website, their accessibility, visibility, and recency leave something to be desired. The EPP does not have
direct control over navigation design, content development, and publishing, with regard to the website, and we need to work more
swiftly and effectively with the Office of Marketing to address these issues. More broadly, there are other aspects of our interface
with that office (and with the Office of Admissions)—generally related to marketing and recruitment—which need similar
improvement and strengthening.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

m: Areas for Improvement (ITP) 2.1 Partners co-construct mutually beneficial P-12 partnerships
There is a lack of co-constructed policies and procedures surrounding partnerships for clinical preparation.

During the 2017-2018 academic year, an innovative approach was undertaken in working with the faculty, principals, and
superintendents who comprise the membership of our Advisory Council. Rather than convene an annual meeting, as the EPP
has done in years past, the EPP agreed to divide itself into “Advisory Council Task Force” teams. These teams went into the field
to meet with school leaders and faculty on their own campuses, rather than on the campus of UMW. A data collection tool for
structured interviews was developed, based on the criteria embedded in CAEP Standard 2, and the questions in the tool
addressed all three components of that standard. The qualitative data from these interviews were analyzed during one meeting of
the EPP in Fall 2018. At a later meeting, a discussion of the findings was conducted in the EPP. The EPP agreed that a return to
spring meetings of the full Advisory Council should commence in Spring 2019, and that this meeting would be more consistent
with the CAEP Handbook and the expectations of CAEP Standard 2. Other findings from the data were incorporated into the
EPP’s ongoing work to co-construct arrangements and partnerships which support the partner schools and the EPP in efforts
toward continuous improvement of our teacher candidates’ preparation for effective participation in the field. These findings were
used to inform the planning for an Advisory Council meeting on May 9, 2019.

At the May 9, 2019 Advisory Council meeting, two faculty members from Montana State University were invited to provide
professional development (PD) for UMW Education Division faculty members and various school partner leaders and faculty. It
had been determined (see previous paragraph) that the focus of the meeting should be on using the Danielson Framework for
Teaching in an efficient, comprehensible, and economical way for performance reviews of either preservice teacher candidates
or inservice teachers. Attendees at the meeting agreed that the Framework could be used to co-construct some sessions of
shared PD which would bring both the P-12 teachers and leaders together with UMW faculty members to learn from and support
one another. This, in turn, would better inform our mutual use of Danielson-based observation forms and/or school leaders’ use
of the Danielson-based Montana Educator Performance Appraisal System (EPAS).

m: Areas for Improvement (ITP) 2.3 Partners design high-quality clinical experiences

Field experiences, particularly in secondary education, do not consistently prepare candidates to demonstrate
a positive impact on all P-12 students learning and development.

The EPP proposed a University Teacher Education Council (UTEC) to the division, to heads of the various academic
departments which help to prepare our candidates, and to the Provost in Fall of 2018, and this proposal was favorably met by all
to whom it was suggested. The UTEC concept was based on the purpose and structure of a similar committee which exists at
Montana State University. It was formed to assist the EPP in addressing Area for Improvement (AFI) #2 by providing a stronger
working/communication relationship among the EPP and all the other UMW academic departments on which it depends and with
which it partners. Clearly, stronger content area/TEP partnerships will help strengthen both content knowledge and pedagogy,
which in turn will serve to enrich the experiences candidates have in their existing field placements. The UTEC is structured to
meet once a semester, unless more frequency is needed. It met in Spring 2019, and accomplished the following: (a) Praxis Il
data were analyzed, and suggestions were made about ways to improve test scores. Departments requested an opportunity to
see those data presented in other ways, with more background context, and that note was made for fall of 2019. (b) Scheduling
issues were discussed, with an eye toward reducing the number of times that a K-12 or secondary education major must choose
to take a core education course online in order to be able to take a less-frequently-offered upper-level course in the major, which
is only offered in a particular “block” in UMW'’s block-scheduling system. Especially during 2018 — 2019, UMW education
students expressed (via the Student Senate) that they were dissatisfied with the perceived frequency with which they “had to”
take education courses online, for the type of reason just described. (c) The UTEC also briefly discussed how well UMW'’s
general education courses prepare education students for their major and support the students’ development of content
knowledge and ability to respond positively to course rigor.

[IY31: Areas for Improvement (ITP) 4.1 Completer impact on student growth and learning

The EPP's Plan for Documenting Impact on Student Learning, as presented, only partially addresses the



components of Standard 4.

In other areas of this report, it has already been noted that a statewide effort is underway across all eleven Montana EPPs to
meet CAEP Standard 4 by using a set of reporting measures incorporated into a 3-year cycle. These assessments will address
all four Impact Measures which are part of the eight Annual Reporting Measures required by CAEP. During AY 2018 — 2019,
considerable progress was made on this multi-faceted project. This academic year was devoted to working on further revision
and refining of the case study, during meetings of the MEPP CIC, and in meetings and discussions at the EPP level. Across the
state, EPPs used the timeframe of AY 2018 -2019 to analyze data from their first round of surveys which are part of the 3-year
cycle. Unfortunately and inadvertently, the UMW EPP did not collect data from the first round of surveys during this academic
year. This error was noted in Spring 2019, and plans were quickly made for the EPP to complete this round of data collection in
the Fall, thus bringing the EPP back up to alignment with the MEPP CIC protocol. The CAEP 2021 Annual Report will reflect the
collection and analysis of both rounds of survey data, and will also report on the discussions held at the EPP level to formulate
the EPP’s case study. Thus, in spite of a “glitch” in data collection, all elements of the MEPP CIC protocol will have been
observed by the UMW EPP, and the program’s plans for a robust self-study process and for documenting impact on student
learning will proceed apace.

[IY31: Areas for Improvement (ITP) 5.3 Results for continuous program improvement are used
The EPP's data-driven decision-making process for continuous improvement is not consistent across programs.

In August of 2018, the EPP reviewed a 2015 crosswalk of the Danielson Framework for Teaching, the EPP’s conceptual
framework, the INTASC Standards, and the set of critical assessments used to assess candidates across all elements of the
Danielson Framework. Questions arose concerning how this crosswalk fits into our plans—now—for a revised quality assurance
program which meets the expectation of CAEP Standard 5. Further examination and discussion of this crosswalk occurred later
in the fall. No action was taken at this meeting. Even later in Fall semester, as the EPP met to analyze data from our Writing
Assessments, additional questions arose concerning the coherence of our quality assurance program, and—in particular—
whether or not the Writing Assessment should be included among our critical assessments.

In April of 2019, the EPP held an exhaustive examination of the 2015 Continuous Improvement Plan (CIP) which was written in
preparation for the 2015 CAEP accreditation visit. Numerous comments were made, and notes were taken concerning the
various points at which the EPP has departed from the plans developed in 2015. It was confirmed that a number of new
directions were taken, starting in late spring of 2016, and throughout AY 2017 — 2018, all of which departed from the CIP. Details
concerning the decisions made during this time frame are listed in the tracking document entitled “CAEP Data Analyses and
CAEP-Related Discussions,” which is attached to this report. It became clear that the CIP was not followed, subsequent to
achieving CAEP accreditation in Spring 2016, and no efforts were made to revise or correct the CIP to reflect the new directions
being taken by the EPP. These questions were thus posed: What, now, are the goals of the EPP? What inquiry questions are
now driving the work of the EPP at this point? What now informs the EPP’s work on continuous improvement, and how is that
reflected in a new quality assurance program? Work done at the May 9, 2019 Education Division Retreat was conducted to begin
addressing these questions. (Again, see the “CAEP Data Analyses and CAEP-Related Discussions” document for further
details.) Further explanation of the work being done to address this AFI and to craft a new quality assurance program will be
found in the CAEP 2021 Annual Report, next year.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

¢ Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
¢ What innovations or changes did the EPP implement as a result of that review?
¢ How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

e What quality assurance system data did the provider review?
e What patterns across preparation programs (both strengths and weaknesses) did the provider identify?



e How did the provider use data/evidence for continuous improvement?

e How did the provider test innovations?

* What specific examples show that changes and program modifications can be linked back to evidence/data?

e How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?

e How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

In 2018 — 2019, the EPP regularly assessed data related to meeting all five CAEP standards. The “CAEP Data Analyses and
CAEP-Related Discussions” document attached to this report, and the “Action Plans Summary—Fall 2018/Spring 2019” document
(also attached to this report) provide support and documentation to bolster this claim. Following the CAEP Spring Conference of
2019, attended by three members of the UMW EPP, more focused work began on reducing the number of critical assessments to
be used as part of our self-study process, and on designing a leaner and more efficient process of self-study, overall. A re-
envisioning process was undertaken and is documented, and the EPP’s use of the Deans for Impact Data Diagnostic Tool
(mentioned earlier) represents a systematized effort on the part of the EPP to construct a new, authentic, comprehensive quality
assurance system which includes data from multiple measures, taken at multiple points in time. Improvement of our inter-rater
reliability process related to Teacher Work Sample Evaluations is an important step forward in the EPP’s work. Additionally, the
EPP has moved closer to the adoption of a dispositions evaluation tool, an assessment which the EPP did not have in place during
AY 2018-2019, which was also noted in the previous Annual Report. Overall, the EPP has made strong strides this year in its work
on data collection, use, and evaluation, and on its work toward effective demonstration of completers’ impact on P-12 student
learning.

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of InNTASC Standards

1.2 Use of research and evidence to measure students' progress

1.3 Application of content and pedagogical knowledge

2.1 Partners co-construct mutually beneficial P-12 partnerships

2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
2.3 Partners design high-quality clinical experiences

3.3 Monitors attributes and dispositions beyond academic ability

3.4 Creates and monitors candidate progress

3.5 Candidate positive impacts on P-12 students

3.6 Candidates understand the expectation of the profession

4.1 Completer impact on student growth and learning

4.2 Completer effectiveness via observations and/or student surveys

4.3 Employer satisfaction

4.4 Completer satisfaction

5.1 Effective quality assurance system that monitors progress using multiple measures

5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

5.4 Measures of completer impact are analyzed, shared and used in decision-making

5.5 Relevant stakeholders are involved in program evaluation

Upload data results or documentation of data-driven changes.

'@ Data_analyses_and_related_discussions_AY_2018__ 2019.pdf
@ Action_Plans__Summary__20182019_from_Connie_Beck.pdf
@ FINAL_MEPP_Case_Study_Guide_082019.pdf



6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or s
activities during a CAEP Conference or in other CAEP Communications?

@ Yes 2 No

6.3 Optional Comments

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, | indicate that | am authorized by the EPP to complete the 2020
EPP Annual Report.

I am authorized to complete this report.

Report Preparer's Information

Name: |Laura Straus
Position: |Associate Professor and Accreditation Officer
Phone: 406-683-7040

E-mail: [laura.straus@umwestern.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy
Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

Monitor whether the EPP continues to meet the CAEP Standards between site visits.

Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.

Monitor reports of substantive changes.

Collect headcount completer data, including for distance learning programs.

Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

AN

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.
Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

Acknowledge



