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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://www.umwestern.edu/department/education/

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2019-2020 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 129 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

0 

Total number of program completers 129

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2019-2020 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements




Action Plans Summary – Fall 2019/Spring 2020 
Teacher Education Program  


University of Montana Western Department of Education  


 


Date Data or information reviewed Decision made and/or Actions taken 


8/19/19 Definition of Vision and Mission 


 


There was discussion about the definition of vision and mission. A vision is what an organization wants to 
achieve. A mission defines what the organization does, what for and who for. 


a. Laura made a motion to adopt a structure that includes promise and vision. Deb seconded it. 
Motion passed. 


 


8/19/19 Dispositions Tool 


 


The proposed timeline for the dispositions tool was discussed. It would be introduced in EDU 201 in 
Block 1 of Fall 2019 and online and EDU 352 in Block 4 and online, then prepped to do it in student 
teaching in Spring 2020. 


a. Estee made a motion to accept the proposed timeline and Deb seconded it. 
b. After discussion that it also needs to be an inclusion in education students, it will go into the 


handbook. There was also discussion about who would assess it in EDU 352. The teachers in the 
schools will complete it. It was discussed to pilot it as a whole document in EDU 201 and EDU 352 
then look at it again. 


c. A vote was taken and the motion passed with 12 yes votes and 0 no votes. 
 


8/20/19 Education Division Committees  


 


a. There was discussion that the Student Review and Support Committee is needed. It was suggested 
to maybe have more members and at some point everyone needs to serve on the committee. It 
was also discussed that students can invite advocates when they are called before the committee.  


b. The CAEP committee is needed. 
c. The Web Design committee was discussed. It was suggested to have a Web/Marketing committee 


instead. 
d. The Night of Stars committee was discussed. It is not really an Education Division committee. 


Roxanne Engellant is the chair and the Education Division has members on it. If anyone would like 
to be a part of the committee, they should contact Roxanne. 


e. It was discussed that the Ed Club is not a committee. Deb and Kathy will still serve as the 
coordinators of the campus club and the Butte club. 


f. There was discussion of the Advisory Board Teams. It does not need to be a committee. An item 
will be put on the agenda to have a meeting with partners either on campus or out in the field. 
There was discussion about the contact log and if it is still needed. 


g. The committees the division decided to keep are: SRSC and CAEP. 
h. There was a question about keeping tabs on the working groups and what each is accomplishing 


or has accomplished. Estee asked everyone to think about having a tracking mechanism. 







i. There was discussion about the Post Bacc committee. It was also discussed that the post bacc 
conversations should be whole group/campus wide. 


j. John made a motion to eliminate all but the CAEP and SRSC committees. Shay seconded it. Motion 
passed. 


k. The UTEC committee will be added to the committee list sheet. Laura is the chair.  
l. The CAEP committee members are Laura (chair), Estee, Shay, Katie, Thomas and Nanci. 
m. The SRSC committee members are Estee, Deb, Katrina, Katie, Nanci, and John. Kathy will serve as 


a sub when needed. 
n. It was discussed that faculty can serve at their own will on campus committees. Those on tenure 


track should comply with the unit standards. 
o. There was discussion about coming back to the Advisory Board Teams at another meeting. 


 


8/26/19 TWS 


 


There was discussion about the TWS and the modified version. When students are taking methods, they 
have a shorter field experience. It was discussed that it should be just called TWS and take away the 
word modified. Elementary Education and P-3 students take EDU 352 and do not have to do part A and it 
should be done away with. 


a. It was stated that a vote needs to be taken but there is nothing to put in a first read. 
b. It was discussed that as we move to do two TWSs, everyone does two TWSs. 


 


9/9/19 Middle School Math Option CP 


 


Shay presented the revision of the curriculum proposal for the middle school math option. It is proposed 
to change the Elementary Education: Mathematics Middle School Option requirements to reflect the 
changes made in the math courses offered. The math department has not taught M112 or M119 in 
several years, making it impossible to earn the Elementary Education, Mathematics Middle School 
Option as it exists now.  


a. There was a question about who would teach the courses. They are already staffed and no new 
sections are anticipated. 


b. Deb made a motion to accept the proposal. Laura seconded it. Motion carried with 9 in favor. 
 


 


 
 
 
 
 
 
 
 
 
 
 
 


 
 
 
 







9/9/19 
Minimum Requirements for 
Licensure 


 


Katrina presented the proposed revisions to the policy for minimum requirements to be recommended 
for licensure by UMW. 


a. There was discussion about the words “individual plan of study”. There was also discussion about 
content area review. UMW can do pedagogy but cannot help with content knowledge.  


b. There was discussion about part 2 of the proposal and the words “follow up” should be added 
before documentation. There was more discussion about plans of study. It was suggested to say 4 
credits of selected coursework. 


c. Estee made a motion to approve the proposal. Deb seconded it. The quorum was lost and Estee 
said an electronic vote could be done. 


There was further discussion about the number of credits. Four credits is the minimum number needed. 
Feedback on the form included adding “Do you have a job?” “Have you been hired?” Katrina said the 
form is a fillable digital document. 
 


10/21/19 Early Childhood Education CPs 


 


There was discussion about the Early Childhood CPs that were presented by Nanci at the last meeting. 
There were no questions or comments in the Moodle folder. 


a. Jen made a motion to accept the ECE bundle of proposals. Deb seconded it. After a discussion 
about the syllabi being a little rough and then updated, a vote was taken. Motion passed with 11 
votes yes, 0 votes no and 0 votes abstained. 


 


12/9/19 Montana Small Schools Alliance 


 


Laura asked if we wanted to continue membership in the Montana Small Schools Alliance and who would 
like to be the five to receive the print copies. Katrina, Nanci, Thomas, Estee and Katie were added to the 
list. 
 


12/9/19 TESOL Certificate Program 


 


Laura passed around a flyer from the TESOL Certificate Program. After discussion, it was decided to send 
an email to students and Education faculty and adjuncts. Estee will work with Connie to distribute the 
information. 
 


12/9/19 Estee Sabbatical 


 


Katrina made a motion to have Estee resume her role as division chair in August 2021. Kathy seconded it. 
It was voted on by paper ballot. The results were Yes – 11, No – 0. 
 


1/27/2020 New Zealand/ Australia Trip  


 


Nanci handed out the information for the New Zealand/Australia trip she is working on with John. The 
trip is planned for Block 6 of 2022. She discussed what the courses will cover.  


a. John made a motion to accept the proposal. Shay seconded it. Motion passed with all in favor. 
 


 


 
 
 
 
 
 


 







2/10/2020 Early Childhood Education CPs 


 


Nanci presented the proposal of the Minor K-8 Bridge for PK-3 Distance students for the first read. 
a. She said there are four courses with two of them being new – Methods in Science and Social 


Studies for 4th-8th Grade Teachers and Language and Literacy Methods for 4th-8th Grade 
Teachers. 


b. There was discussion that it was recommended that it be a minor rather than a certificate. 
c. There was also discussion that it might not have enough credits for a minor. It was stated that 


students cannot pursue a minor once they graduate. 
d. Nanci will check with Charity on the minimum number of credits for a minor vs. certificate. She 


will make adjustments and email it out.  
 


2/24/2020 
Minor: PK-3 to K-8 Bridge for 
Distance Students 


 


Jen made a motion to accept the Minor: PK-3 to K-8 Bridge for Distance Students. Laura seconded it. 
Motion passed with all in favor (7). 
 


2/24/2020 Early Childhood Education CPs 


 


Nanci presented three more ECE CPs for a first read: Post-Bacc Certificate: ED to Pre-Kindergarten to 
Grade 3; Minor: Teaching and Learning in Early Childhood to Pre-Kindergarten to Grade 3; and Post-Bacc 
Certificate: PK-3 to K-8 Teaching Endorsement. 
 


2/24/2020 Background Check Badges 


 


Shay worked with Justin Mason to create a badging system for background checks. The badges will live 
on the Education Students Moodle page. Connie will create the badge for students once she receives the 
background report from the Department of Justice. Background checks expire after two years. Faculty 
will be able to see if a student’s background check is current for TEP application. 
 


2/24/2020 
Multicultural Committee 
Speaker 


 


Jen said the Multicultural Committee is planning to bring two guest speakers to campus in the fall of 
2020. The topic is Tourette syndrome. The total budget is $3,853. Jen asked if the Education Division 
could help defray the costs. Estee said that the Education Division could commit $1,000. Laura said she 
attended the Montana Literacy Council last fall and one of the key speakers had written an 
autobiographical book about his Tourette syndrome. She thought it might tie in a book group before the 
presentation. She will send the information. 


a. Shay made a motion for the Education Division to give $1,000 to the Multicultural Committee for 
the cost of bringing in the guest speakers. Nanci seconded it. Motion passed. 


 


3/30/2020 
Post Bacc TEP Application 
Process 


 


Shay made a motion to eliminate the current TEP application process for post bacc students. Nanci 
seconded it. Motion was approved with all in favor. 
 


 


 
 
 
 
 
 


 







3/30/2020 Early Childhood Education CPs 


 


a. Laura made a motion to approve the Minor: Teaching and Learning in Early Childhood to Pre-
Kindergarten to Grade 3. Deb seconded it. There was discussion about why the courses were not 
numbered. Nanci said that Charity cannot assign the numbers until it goes through. She will make 
sure they align with common core course numbering. A vote was taken and the motion passed. 


b. Shay made a motion to approve the Minor: PK-3 to K-8 Bridge for Distance Students. Katrina 
seconded it. Motion passed. 


c. Shay made a motion to approve the Post-Bacc Certificate: ED to Pre-Kindergarten to Grade 3. 
Laura seconded it. Motion passed. 


d. Shay made a motion to approve the Post-Bacc Certificate: PK-3 to K-8 Teaching Endorsement. 
Kathy seconded it. Motion passed. 


 


4/21/2020 Faculty Senate Representative 


 


The Education Division needs to elect a Senate officer. Laura said she talked to John and he is eligible. It 
was discussed that we would say John, will you accept. He says yes.  


a. Estee asked for other nominees. Since there were none, John is the new senate. Laura will inform 
him. 


 


5/15/2020 
Distant Sites for Blackfeet 
Community College and Little Big 
Horn College CP 


 


Vikki presented her CP to recognize Distant Sites for Blackfeet Community College and Little Big Horn 
College for a first reading. There was discussion about establishing a distant site for recognition. Estee 
will forward the documents to the Education Division. 
 


5/21/2020 
Distant Sites for Blackfeet 
Community College and Little Big 
Horn College CP 


 


This was the second reading of the Blackfeet Community College and Little Big Horn College Distant Site 
CP.  


a. Shay made a motion to accept the CP as proposed. Kathy seconded it. A vote was taken and the 
result was 12 yes votes. 


 


5/21/2020 GEO 100 CP 


 


There was discussion about needing the GEO 100 CP that Laura was proposing. There was discussion that 
all the GEO 100 courses meet the PEP standards. This CP would formalize that. There was discussion that 
somewhere along the way, the catalog already states this. This would be the first reading of the CP to 
underscore what is in the catalog. It would propose switching from having to take GEO 101 to any GEO 
100 courses for GEO science requirements for elementary education. Laura had emailed the CP prior to 
the meeting. She made a motion to adopt the CP switching from GEO 101 to any GEO 100 courses for 
elementary education and to vote after the first reading. Jen seconded it. Motion passed with 12 votes 
yes. The CP will now go forward to the Senate. 
 


5/21/2020 Dispositions Tool  


 


Laura made a motion to adopt the dispositional tool to pilot in the fall of 2020 as described. The first 
round of use in EDU 201 – peer conversation, the second round in EDU 352 – instructor conversation, the 
third round during student teaching – university supervisor conversation. Katie seconded it. There was 
discussion that for formality for CAEP purposes we have to show we pilot it. A vote was taken and the 
motion passed to pilot it in the fall. If it is already being used in class, continue to do so. We’re just going 
to capture data. 
 







5/21/2020 IRIS Modules 


 


Shay made a motion to take out the IRIS modules as requirement aspects for courses. Nanci seconded it. 
Motion passed with 11 yes votes. 


a. Shay made a suggestion to have a repository on the Education Faculty Moodle page. Estee said 
that ECE has a shell and it would not be a challenge to put them in Education. It was discussed 
that it would be an advantage to have it for adjuncts and new preps. If someone finds a good text, 
there would be a place to deposit it. There was a question about who will own the collaborative 
shared space for resources by class or at least set it up. Estee said that she or Connie could add 
tabs to the Moodle page and have file folders in each one. If faculty have access to the Moodle 
page, anyone can put information on the page.  


 


5/21/2020 
Our Promise Writing Sample 
Process 


 


Laura made a motion to pilot the Our Promise writing sample process which was described in the 
proposal and presented to the Education Division on 5/14/2020 in place of the writing assessment that 
would have normally been done. Kathy seconded it. 


a. There was discussion around piloting the Our Promise writing. Kathy asked if something could be 
put in writing and sent out in August to remind faculty of what they need to know and what they 
are supposed to do with it. The TEP committee will convene to get something out the first part of 
June. Laura volunteered to write the guiding document and the service learning piece once the 
committee has met. 


b. A vote was taken and motion passed. 
 


5/21/2020 Performance Assessment 


 


Jen made a motion to eliminate the performance assessment from TEP Gateway 1 and Gateway 2 
requirements. Nanci seconded it. Motion passed with 9 yes votes and 2 no votes. 
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CAEP Data Analyses | CAEP-related Discussions, Activities, and Decisions 
AY 2019 – 2020 


University of Montana Western (UMW) Education Division  


The following represents a timeline of CAEP data analysis meetings and discussions. All discussions 
were engaged in by faculty from the entire Teacher Education Program (TEP).  
Summer, 2019: Lesson Plan Work Group Meetings 


 Various meetings 


 New Lesson Plan Template, Guiding Document, and Rubric 


Summer, 2019: Dispositions Discussion by EPP 


 Technology-based (Padlet) 


 Literature selection was shared 


 Documents from AMNH program were discussed 


 Thoughtful and unrushed digital group deliberation 
 


Summer, 2019: “Our Promise” Discussion by EPP 


 Technology-based (Padlet) 


 Thoughtful and unrushed digital group deliberation 
 


August 19, 2019: CAEP Retreat (and other Education Division Business) 
Adoption of the Dispositions Tool 


 Based on the Dispositions Tool discussion on Padlet (see above), the Dispositions Tool was slightly 
edited and modified for use by UMW 


 The division voted to adopt and use this tool. A timeline was established.  
Adoption of the “Our Promise” Framework 


 Based on the various discussions (documented in our minutes) of the “Our Promise” Framework, the 
Education Division voted 8-19-2019 to adopt this set of statements as an expression of both a vision 
and a promise. 


 The division was very intentional about choosing the title “Our Promise,” as it expresses the 
commitment made by education faculty to our teacher candidates, as well as the commitment we 
hope our candidates, as completers, will make to their students 


 Needs to be incorporated into syllabi and into the TEP Handbook and its conceptual framework section 
Quality Assurance and Critical Assessments: CAEP Standard 5 


 This document was distributed and discussed: “Assessment Plan and Quality Assurance Overview”  


 The need for re-designing K-12 and secondary programs so that ALL students can take EDU 352 was 
discussed. 


September 4, 2019: UTEC Meeting 


 Topic: Scheduling 


 The challenges of taking courses in a block-schedule format were discussed. Given various 
departments’ rotations of upper-level courses, our K-12 and secondary students often find themselves 
needing  an infrequently-offered course during the same block that one of their required Professional 
Education Core courses is being offered as a face-to-face course.  


 Given that we also offer many of our education courses online, the above problem is often “solved” for 
the K-12 and secondary students with those students choosing to take the online course 


 In turn, K-12 and secondary students complain that they’re having to take too many education courses 
online, when they would prefer face-to-face courses 


 Resolved to meet in January to look at better scheduling decisions/rotations for Fall 2020/Spring 2021, 
if possible 


September 23, 2019: Indigenous-Centered Education Project (ICEP) Presentation 


 Dr. Howard gave a presentation on a variety of course reports, data, and outcomes measures used in 
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the ICEP 


 She indicated how the tools and artifacts in her report are connected to the CAEP Standards 


 Assessments mentioned in this report comprise alternatives to the group of critical assessments which 
the campus-based program has been working on 


 The division did not have time to discuss this presentation with Dr. Howard 


 There is a need to bring the ICEP into closer alignment with the plan the division has for using specific 
critical assessments as part of its quality assurance system. 


 


Fall 2019: Completion of a Memorandum of Agreement (MOU) with District 10   


 Clarifies the points of understanding and agreement regarding our candidates’ clinical experiences and 
the district’s expectations and understandings with us 


 Addresses the AFI #1—2.1 “Partners co-construct mutually beneficial P-12 partnerships.” 


 Is dated July 1, 2019 – June 30, 2020 


 Serves as a model for other MOUs 


 District 10 is our local elementary school district; highly-valued partner; this MOU is representative of 
the work we do to collaborate, clarify, and improve our P-12 partnerships in mutually beneficial ways 


 


November 5: All Education Students Meeting 


 UMW Education Division has been doing these for a number of years 


 These meetings deserve mention in this report 


 A way of reaching out to students 


 Data collection, from students, from time to time—regarding questions that they have, what they 
know (and don’t know) about the Teacher Education Program, etc. 


December 2019: TWS Inter-rater Reliability Training/Calibration 


 Scoring team assembled and were given a selected TWS; used the rubric to score independently; 


discussed scores on the TWS 


 Accreditation officer took notes on the discussion: 


o A number of weaknesses in the rubric were noted 


o Issues with the “Guide to the TWS” were also noted 


o Aspects of the template which do not support students were noted 


o Good inter-rater agreement was noted 


 


January 13, 2020: Montana EPP Case Study 


 Protocol for statewide proprietary EPP Case Study was discussed 


 UMW’s research question, etc., for this statewide CAEP Standard 4 artifact was discussed 


 Decisions were made regarding the process UMW would use 


January 27, 2020: Continued refinements of the Pilot Lesson Plan and Rubric 


 Use of a single-point rubric for CAEP was discussed; an analytic rubric must be designed for any critical 
assessment; for piloting a critical assessment, the single-point rubric approach is acceptable 


 Continued discussion of how to write lesson plan objectives 


 Continued discussion of other aspects of the template and rubric 


February 6, 2020: CAEP Data Day 


 Basic design of the continuous improvement plan was presented 


 Adoption of the Pilot Lesson Plan Template and Rubric 


 Decision to call it the “TPR”—Template for Planning and Reflection 


 Data Analysis: Fall 2019 Student Teaching Focus Group Data 
 


March/April, 2020: “Alternative TWS” and “Accommodated TWS” templates designed 
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 In response to the COVID-19 pandemic, a number of efforts were made to ensure that our student 
teachers in the field could complete their Teacher Work Samples 


 


February 10: Dispositions Tool Pilot 


 Discussion of how the Dispositions Tool was piloted in one class 


 Discussion about how to incorporate it into the UMW Critical Assessment Plan 
 


February 24: Discussion of Feedback from All Education Students Meeting 


 Professional Education Core courses need more information about trauma-informed teaching and 
helping our teacher candidates support their future students’ mental health  


 A number of students are interested in bringing back an interview as part of TEP Gateway 1 (or 
perhaps elsewhere in the program, but Gateway 1 was the most frequently-discussed “place” for it) 


 Students want to receive more feedback from their field experiences than they currently receive 
 


Gap in Meetings: Closing of the University due to COVID-19 Pandemic + Re-opening in fully-online mode 


 University closure 


 Extension of Spring Break 


 Blocks 7 and 8 of Spring 2020 were moved to entirely online 


 Fully-remote delivery of all courses began on March 23, 2020 


 Schedule of meetings was changed; the division met less frequently than it usually does 
March 30, 2020: Advancement of Set of Curriculum Proposals for ECE 


 A set of curriculum proposals for post-baccalaureate certificates in ECE, and for a minor in ECE had 
been “in the works” for this academic year, and were advanced to Faculty Senate and on to the Board 
of Regents 


 Increased our ability to serve distance students 


 Increased pathways and opportunities for addressing the Montana teacher shortage 


 Should lead to increased enrollments at UMW, once greater awareness of these opportunities is 
achieved 
 


March/April, 2020: “Alternative TWS” and “Accommodated TWS” templates designed 


 In response to the COVID-19 pandemic, a number of efforts were made to ensure that our student 
teachers in the field could complete their Teacher Work Sample (TWS) submissions 


 In all, there was one “Alternative TWS” and three different types of “Accommodated TWS” templates 
designed and given to students during this time 


 


April 21, 2020: Post-baccalaureate advertising/recruiting 


 Marketing campaign underway to recruit new students into our various post-baccalaureate certificate 
programs 


 Ryann Gibson, from the UMW School of Outreach—working with Education Division faculty on this 
project 


April 23, 2020: TWS Inter-rater Reliability Training/Calibration 


 Scoring team assembled and were given a selected TWS; used the rubric to score independently; 


discussed scores on the TWS 


 Accreditation officer took notes on the discussion: 


o A number of weaknesses in the rubric were noted 


o Issues with the “Guide to the TWS” were also noted 


o Aspects of the template which do not support students were noted 


o Greater comfort with this process was noted, and strong inter-rater agreement was achieved 
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May 6, 2020: Planning for Advisory Council/Partners Meeting 


 Committee met to discuss how best to organize a “Zoom meeting” of the Advisory Council 


 Decision to focus on the Student Teaching Handbook—co-construct any revisions, additions, or 
deletions needed from the text 


 Also decided to touch base regarding student teaching placements, experiences during the pandemic 
 


May 7, 2020: Advisory Council/Partners Meeting 


 Very important meeting for our EPP and our school partners, given the pandemic 


 Some key take-aways: 
o Communication is key; the Director of Student Teaching is the person to whom school partners 


and student teachers should direct their questions 
o Student teachers need to refer to the Student Teaching Handbook more than they do 
o Student teachers forget/don’t hear (very well) the information presented during their 


prospective student teacher meetings We need to use regularly-occurring Zoom meetings 
for student teachers and interns, to provide answers, support, and a forum during the student 
teaching semester 


o School leaders were grateful for student teachers’ education technology knowledge and skill; 
would appreciate further partnership in that area 


 
 


May 14, 2020: Education Division Meeting 


 Discussion of ways to modify and improve the EPP’s writing assessment and teacher performance 
assessment 


 Take these ideas to work on over the summer 
 


May 21, 2020: Education Division Meeting 


 Based on the pilot work done with the Dispositions Tool, the division voted to begin using it in the 
following manner: (a) In EDU 201, use as a peer-to-peer conversation; (b) EDU 352, use a conversation 
with the instructor and student; (c) during student teaching—use as a conversation between the 
university supervisor and the student teacher. 
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Advisory Council Meeting | May 7, 2020 | 3:30 – 4:30 PM | Meeting was held using Zoom technology 


University of Montana Western (UMW) 


Education Division | Meeting Notes 


CAEP Standard 2: The provider ensures that effective partnerships and high-quality clinical practice are central to 


preparation so that candidates develop the knowledge, skills, and professional dispositions necessary to demonstrate 
positive impact on all P-12 students’ learning and development. 
 


School Partner Attendees: Chad Johnson (Hardin Superintendent), Randy Shipman (Dillon District 10 Superintendent), 


Greg Fitzgerald (Parkview Elementary Principal, Dillon), Joel Rogers (Dillon Middle School), Beth Pavalis (Dillon District 10 


Special Education Teacher), Cindy Brown (Twin Bridges Principal) 


UMW Education Division Attendees: Estee Aiken, Connie Beck, Aaron Cashmore, Jen Gilliard, Vikki Howard, Katrina 


Kennett, Shay Kidd, Deb McCabe, Katie McCrea, Nanci Red Bird, Kathy Shipman, Thomas Stiles, Laura Straus, Judy Ulrich 


Introductory Comments:  


Laura stated that the purpose of this meeting was to seek the advice and counsel of this group of P-12 partners. The 


process of working with an Advisory Council is required by our accrediting body, the Council for the Accreditation of 


Educator Preparation (CAEP). While CAEP asks us to address several standards, the one we concentrated on during this 


meeting was CAEP Standard 2: Clinical Partnerships and Practice. In particular, we chose to focus intentionally on Area 


for Improvement (AFI) #1 which was cited in the UMW Education Department’s Fall 2015 CAEP Accreditation Site Visit 


report: 


Regarding CAEP Standard 2.1: Partners co-construct mutually beneficial P-12 partnerships, CAEP noted the following 


about our EPP: “There is a lack of co-constructed policies and procedures surrounding partnerships for clinical 


preparation.”  


Goal of today’s meeting: To co-construct policies and procedures found in the UMW Education Division Student 


Teaching Manual, paying special attention to policy areas within the manual which relate to issues and/or problems 


that have arisen for our student teachers during AY 2019-2020.  


To meet this goal, the following process was used: 


 Meeting was held using Zoom technology 


 Five slides were created with key excerpts of policies taken from the Student Teaching Manual 


 Schedule: Introductory remarks (see above)10 minutes; 20-minute discussion in breakout rooms; final discussion 


back in main meeting room (30 minutes) to share out, and to discuss partner schools’ responses to COVID-19 


public health crisis and implications for crisis response and student teacher preparation at the level of the UMW 


EPP.  


 Attendees were put into Zoom breakout rooms 


 Dr. Estee Aiken led one breakout room to discuss the five slides; Dr. Straus led the other breakout room 


 Detailed notes were taken during the discussions in both rooms 


  Notes were also taken during the final 30+ minutes of the meeting, when attendees returned back to the main 


Zoom room 


Slide #1:  
Student teachers who are struggling… 
“In the event that a student teacher is not progressing satisfactorily, the 
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student teaching experience may be extended, or other remedial 
measures may be prescribed as appropriate. An incomplete may be 
given to a student who needs to pursue work for all or part of another 
semester. Any student having difficulties should be brought to the 
attention of the Director of Field Experience as soon as possible so that 
an appropriate plan of action can be arranged.”  


Discussion Notes for Slide #1, Room 1:  


 Greg Fitzgerald: I like the language here. I think it works pretty well. Especially the part about “or other remedial 


measures as appropriate.” It gives us the kind of freedom we need, to respond.  


 Beth Pavalis: I had a student for a 14-day field experience; I needed a bit more framing. I realize this is about student 


teaching, though. But a bit more information about how I was going to be evaluating her would have helped me to 


give her feedback. I would have been more prepared to address her issues, and that would have been helpful. 


 Greg Fitzgerald: Yes, you’re right, Beth—student teaching is a lot different from the field placements. There’s a lot 


more structure going into it, especially between the cooperating teacher and the student teacher. 


 Chad Johnson: The flexibility of this statement really is a good thing. The question that I have in my mind, now, is: 


What role does the district have in supporting the student teacher in their struggles? If there are issues, maybe it 


needs to be clearer what the school is going to do to help the student teacher.” 


o Laura’s note: My impression is not that Chad was thinking that UMW needs to put more information into 


the Student Teaching Handbook, to “tell” the school what to do, but that he was thinking out loud about 


how a struggling student teacher can be better supported beyond whatever the supervising teacher is 


doing—how can the principal or the district be more proactive about this? 


Discussion Notes for Slide #1, Room 2:  


 When asked if this was a good policy or if anything needed to be added, Randy and Joel said that most of the 


student teaching experiences in Dillon have been really good. Most of our student teachers are prepared and 


punctual. It was discussed that the students placed in Dillon were placed by a conscious decision.  


 Asked when an issue comes up, is Katie the first name that comes to mind? Both Joel and Randy agreed. There was 


discussion about how to contact the Director of Field Experience. Email is okay. It was suggested to put a contact 


email address and the Education Office phone number in the handbook.  


 


Slide #2: 
Absences during student teaching… 
“Student teachers have the understanding from the meetings prior 
to student teaching that they are to adhere to the schedules of the 
school in which they will be student teaching. They will make 
arrangements to make up any missed days and will notify their 
supervising teacher and university supervisor of any necessary 
absence.”  


 


Discussion Notes for Slide #2, Room 1:  


 Greg Fitzgerald: We get great candidates from you guys. We really do. This just isn’t a problem, except for once in a 


while, and then it can be a big issue. The biggest thing is just the consistency component. And each school is going to 
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be slightly different. Maybe the language should be changed to something like: The student teacher will follow all 


absence policies the supervising teacher would follow—or something like that. 


 Chad Johnson: I’d support that 100%. They need to view themselves as a staff member.  


 Several people commented at this point in the discussion on the role of the University Supervisor (US). The US 


doesn’t always know what’s going on right away. Sometimes it takes a while before the US is brought into a 


discussion, or is even aware of an issue that may be going on. 


Discussion Notes for Slide #2, Room 2:  


 Randy said this makes sense. He likes the part about adhering to school schedules. Joel didn’t know if the student 


teacher needed to notify him particularly about being absent as his teachers have autonomy. He wasn’t sure if he 


needed to know if the student teacher was going to an appointment on their prep period. 


 It was asked if this handbook was what every campus uses. This is Western’s policy and every campus has different 


policies. The only place campuses don’t deviate from is around licensure.  


 


Slide #3: 
Connecting with the school after a student teacher has been 
placed… 
“When the student teaching assignment is finalized, the student 
teacher is instructed to contact the supervising teacher and school 
building administrator (usually the principal) to schedule an 
introductory meeting. During this meeting, the student teacher 
should ask about the curriculum and materials that they would use, 
building procedures, calendar for student teaching, and any other 
introductory items that the teacher could share. Student teachers 
may want to use the following list of questions as a guide for this 
meeting.”  


 


Discussion Notes for Slide #3, Room 1:  


 Chad Johnson: This was the area, when I was at Twin Bridges, that was the problematic one. It just seemed to be 


unclear a lot of the time. Some individuals were really good with this, and others weren’t. Some didn’t even 


communicate until the day of starting their student teaching. You know, we’d hear from the school that we were all 


set, and the placement had been finalized, and then nothing. The student would just show up. This is just one area 


that wasn’t as strong as it needs to be, over the period of time that I’ve worked with you guys.  


 Katrina Kennett: As a relatively new US, I’m wondering a bit about the process. Is there a prompt that Katie sends 


out, or a series of emails, to reach out to the schools? Any reminders for the student teachers? 


 Katie McCrea: Explained the process of making arrangements with the principals, and notifying the students. The 


students are definitely told that they need to take “the next step” of reaching out to their supervising teacher, and 


being good communicators. Doesn’t really include a series of reminders, once things have been put into place.  


 Greg Fitzgerald: One of the biggest things, for me, is the situation of all of us being right here in Dillon. I understand 


that the students [teacher candidates] will reach out to the teachers in my school, and they talk. But a student 


teacher will try to get herself placed in the school, and that just can’t happen. The proper channels must be 


observed. This has to be impressed on them as much as possible.  


 Chad Johnson: The process explained in this slide is good when it comes to the initial contact. I always felt that the 


initial contact was fine. It was that next contact—and there’s the opportunity that I felt wasn’t’ taken on by the 
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student teacher. I never did have even one time where I sat down to have that conversation with the student 


teacher, where they asked about curriculum and procedures, and whatever.  


 


 


Discussion Notes for Slide #3, Room 2:  


 Estee asked if the students were doing this. Randy said yes. He also said the biggest problem is that pre-service 


teachers are in a panic because they haven’t been placed. He had a pre-service teacher call and they were panicked 


because there was only a week to go before school started and they still hadn’t been placed. 


 Joel said it is crucial that the student teacher sits down with their mentor teacher. He also has the school counselor 


involved in the initial meeting as well. 


 Estee said that the students are getting placed and that we definitely hear that. There are a lot of circumstances 


surrounding the placements. 


 


Slide #4:  
“Student Teaching course: grade B- or better based on:  


• Summative Evaluation Form (assessed and 
submitted by Supervising Teacher in Chalk & Wire) 
(30%)  


• Content Knowledge Evaluation Form (assessed and 
submitted by Supervising Teacher in Chalk & Wire) 
(30%)  


• Final Observation Form (assessed and submitted by 
University Supervisor in Chalk & Wire) (30%)  


• Attendance at Senior Seminar (10%)” 


 


Discussion Notes for Slide #4, Room 1:  


 Greg Fitzgerald:  So, have you thought about the length of the forms and the time commitment they require? For 


one of our best teachers, a supervising teacher this year, that teacher said it took about 6 hours to do the formative 


form, and about 8 hours to do the summative one. And I realize that might not be typical, but we don’t want to lose 


that person as a supervising teacher because the forms were just too much. 


 Laura Straus: We really have looked at the length of the forms, and we realize that many teachers view them as 


lengthy and demanding. We also have the problem of taking the large number of Danielson standards and having to 


address all of them, and then it’s a challenge to try to make the forms shorter. But we really should look at this 


again, and see if we can do a better job of reducing the length and tightening up the process.  


 Katie McCrea: I’d also like to note that the forms we use are not as lengthy as some of those used by the other 


schools, and we require fewer times to fill them out, too, so we’re certainly not excessive when you compare us to 


the other programs.  


 Beth Pavalis: It’s important to make sure that you’re thinking about the conversations you have with the student. 


That’s where the value comes in. The forms can be a catalyst for that to occur.  


Discussion Notes for Slide #4, Room 2:  
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 There was discussion if this was a reasonable way to grade student teaching. There were some concerns. Some 


mentor teachers feel the evaluations are time consuming. It was discussed that the Content Knowledge evaluation 


has been streamlined and is much faster. 


 There was discussion about how many times the University Supervisor is supposed to visit the student teacher. They 


are contracted for four visits. One is a meet and greet and the other three are observations. If the student teacher is 


far away, the first visit could be the meet and greet and the first observation. 


 


 There was discussion that 30% from the university supervisors might be on the steep side as they are only observing 


the student teacher three times. 


 The school partners were asked what else they see as critical to communicate to the student teachers through the 


handbooks. What should they know before they head into the buildings? 


 It was discussed that our students are well-prepared and there are always some that aren’t as passionate. They’re 


definitely different. Think they are really well prepared. 


 The biggest need is the professionalism piece – how they dress, how they look, how they talk, what their social 


media accounts look like. Are they going to be a good employee? 


 The Education Division will probably have to expand the student teaching handbook and the TEP handbook. 


 


Slide #5: 
What else? 
What do you see as critical to communicate to our student teachers 
through the Student Teaching Handbook?  
 


 


Discussion Notes for Slide #5, Room 1:  


 No notes for Slide #5. 


Discussion Notes for Slide #5, Room 2:  


 Randy said they are trying to work on some of the answers. He thinks is it going to be ongoing things for all schools 


and they will probably have new protocol. He wants to continue the relationship with the university. Students need 


a place to do their practicum. There are going to be things in place. 


 He said in regards to the last bulleted item above, this year some schools said to the student teachers, see you later. 


That might have been a mistake. The schools could have used the help. Going forward, yes, they would love to have 


them. It is going to be something that needs to be known. 


 There was discussion that schools should be encouraged to use a single platform. 


 There was discussion that towards the end of student teaching, there were comments for evaluations at the end. 


Some communication went through the student teacher but it wasn’t known if it was supposed to go to the 


supervising teacher as well. There was a communication gap between the student teacher, supervising teacher and 


college. It would have been nice to have one voice come out that the student teachers had met the goals. 


Following the breakout room discussions, the group reconvened in the main Zoom room for a share-out about key 


points made in the breakout rooms, and for a discussion of the final slide. Discussion of the final slide ensued 


immediately. 
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See next page. 


 


 


Discussion Notes: School Closures and Remote Delivery of Instruction in Spring 2020: 


Slide #6: 
And even more “What else?” 
What thoughts, observations, and concerns would you like to add 
to our conversation today, specific to the COVID-19 pandemic? 


• Better contingency planning with respect to placements 
• Additional/better preparation of student teachers 
• How to ensure that student teachers can assist with--and 


participate in--remote delivery of instruction  
 


 


 There was more discussion about how to ensure the student teachers can assist and participate in remote delivery. 


Some student teachers finished the year alongside their mentor teacher, and some were told, “See you.” 


 Greg Fitzgerald: Toward the end of the student teaching placement time this semester [Spring 2020], some 


communication went through the student teachers only, and it should have been to the supervising teachers and 


the principal. So then we were hearing about it from the student teachers. It would have been better to be hearing 


that one voice from the university, directly to us.  


 Randy Shipman: One more thing I could mention. It’s about Google Classroom—and that’s going to be our platform. 


Now, as you’re supposed to do, you’re teaching the candidates about how to prepare for all kinds of things. But 


we’re going to Google Classroom. So maybe you should prepare them for the four or five great platforms that all the 


various districts are using.  


 Chad Johnson:  Well, for us right now, that seems to be changing daily. We’re over here still just trying to get 


connected. We were not prepared for this, and we have a lot of challenges in our area. We will definitely be using 


Google Classroom, plus a bunch of other things. We’re going to be sifting through this for a while. We’ve already 


learned that we’re just going to have to do things differently from now on. We’ll be video-ing all classes, for 


example. And we’ll be digging deep into these kinds of discussions for some time to come.  


 Chad said they are finding that some students who were struggling in the classroom are excelling in the remote 


learning format while stronger students are struggling. He said they are thinking of videoing all classes. 


 It was discussed that pre-service teachers need to learn how to do remote delivery. 


 Randy Shipman: We’re in a new normal, and the new preservice teachers are going to need you guys to teach them 


how to do this kind of work, from here on out. 


 Katie McCrea: With the new group of student teachers that we’re in the process of sending out to you for the fall, 


we’re not going to see them again, at this point. And they’re going to be out there in the field, come fall, so what 


would you like us to tell them, before that time?  


 Randy Shipman: Well, Google Classroom for sure. But there’s just so much that we don’t know yet, and some of it 


has to do with whether or not we’ll be able to be face-to-face, or not. We don’t know. It could mean toggling back 


and forth. We already know that some people aren’t going to send their children to school, and yet we’re still going 


to have to educate them. So, for one thing, we’re going to narrow down the various platforms that we’ll be using.  
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 Joel Rogers: The short list is Zoom, Google Classroom, Flipgrid, and Seesaw. I “drank the Google Classroom Koolaid” 


a long time ago, because of its accessibility, and also one big reason is that it’s free. So, anyway, the student 


teachers are going to need to know about these, and how to use them. 


 It was discussed that Katie can tell the student teachers that the guidelines will be no different from anything else. 


They will be treated like a staff member. Number one: communication is key to our success going forward.  


 Greg Fitzgerald: Another thing is, for our student teachers this fall, if they’re coming back to Dillon, but they’ve 


traveled out of the state, they can’t expect to jump right in, but they’ll have to have quarantined for 14 days before 


they can come into the building and start working. 


 Chad Johnson: Yes, planning is going to be real tricky as we go forward with student teachers for the fall. As of right 


now, we will be taking student teachers. We’re trying to pick up the pieces from this year. We don’t know what it is 


going to look like in the fall. We don’t know what we’re going to be doing—100% face-to-face? Or maybe 50%, or 


10%? It will have to evolve. We just don’t know. The student teachers are going to need to be flexible, and ready to 


expect anything. 


 Estee Aiken: I want to be clear, too, that if our student teachers are working with their supervising teachers in your 


classrooms, and then remote delivery of instruction begins, and the student teachers are working alongside your 


teachers, then that counts. I also heard Greg noting the problems with our student teachers being the ones to tell 


your teachers “what the deal was” at the time of the school closure, etc., and we need to be sure that doesn’t 


happen again. We also need to look ahead to maximize the best possible results for our student teachers, should 


they face a closure again. One thing that we’ll probably need to do is take our 80-day student teachers, who are 


working on a minor—like a special education endorsement—and make sure that it is a split day for them, so they’re 


not caught at the end with no special education, but instead they’re getting general education and special education 


each day. The more we can tell our students, the better. We need to be able to let them know we are going to carry 


them through. 


 There will probably be a virtual meeting(s) over the summer for the student teachers. 


 Chad Johnson: I want to be sure to say thank you. I can’t say enough about your institution. To have met with you 


last summer, and to have already created a relationship with our school, and to be working on a grow-your-own 


partnership with the local tribal college that is going to allow us to graduate about 21 students in May 2021, that’s 


just so great. 


 Laura Straus: I want to note that Dr. Vikki Howard is on this call right now, and she deserves recognition and thanks 


for all of her work on the 2+2 program with Blackfeet Community College, and now for this new partnership with 


Little Big Horn College that Chad is talking about, so I want to thank her for all of that great work. 


 Randy Shipman: I want to be sure to thank you guys for all the great work that you do, and are continuing to do. 


 Greg Fitzgerald: I want to say, again, that we need to be careful not to overburden or lose our great mentor 


teachers, but also say that overall this relationship is a very good one, and the candidates are well-prepared.  


 Katie McCrea: I’d like to ask you folks to please share your guidance documents with me—whatever you’re coming 


up with—so that I can be better informed and prepared.  


 Randy Shipman: Our crisis handbook is still a work in progress, but we can share that with you. And our pandemic 


handbook won’t be completed until later. But we’ll make sure you get it from us later on. 


 Katrina Kennett: Noted that she is very willing to offer her consultation abilities regarding technology integration, 


and pointed out that she consults with a number of schools/districts across the country. 


 Randy Shipman: That would be great. If you would send an email and let me know what you’re willing to do, I’ll be 


getting back in touch with you. 


 A discussion ensued about the partnerships UMW could/should have with District 10, and about the training needs 


that the administrators currently perceive that their faculty members have. It was mentioned that the faculty 


members sometimes need re-training on tools that they already received training for. The need for ongoing PD was 
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also mentioned. Keeping it “bite-sized” was a suggestion made by Joel and Randy. Training in how to develop short 


screencasts was emphasized as a need. Other areas of need that were identified were how to use Zoom, and how to 


use Google Classroom. Creating a screencast for parents and students was also mentioned, and would be helpful. 


 Estee Aiken: Perhaps there’s some synergy here.  Maybe there is work that could be achieved over the summer, as 


UMW faculty are given the opportunity to work in learning groups to increase their “digital skill sets.” As Justin 


Mason [Director of UMW eLearning] works to develop online modules for the UMW faculty, perhaps the District 10 


faculty could also be looped in or involved. 


 Further discussion of these kinds of opportunities is warranted, and should proceed. Estee noted she would like to 


schedule a time to continue this conversation about training and resources.  


 


 


Next Steps and Decisions: UMW Education Division Teacher Education Program: 


 


May 14, 2020 Education Division Meeting—What are the outcomes of this meeting?  


 


 Address the AFI—better co-construction of policies and procedures 


 


 Address the ongoing COVID-19 response that our EPP needs to make 


 


 


 


 





Advisory Council Meeting Notes 7 May 2020.pdf



Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1

Link: https://w.umwestern.edu/section/accreditation/ https://w.umwestern.edu/section/privacy-and-
security/

Description of data
accessible via link:

These links take the user to a Registrar's Page and to an Accreditation Page. The former is a
resource for information about graduation and retention rates, as well as information about student
loans, i.e., Annual Reporting Measures 5 and 8. The latter is a resource for information regarding
CAEP accreditation, i.e., Annual Reporting Measures 1, 2, 3, 4, 6, and 7.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Based on our review of the annual reporting measures over the last three years, our Educator Preparation Provider (EPP) has
learned a number of things. Our total enrollments have increased over the last three years, which is an encouraging trend. The
EPP continues to place a strong emphasis on its ability to put powerful tools in place for measuring the effectiveness of our
program and for assessing our completers’ abilities to impact the learning of their P-12 students. During the 2019-2020 year, the
major focus was on developing a critical assessment plan which is (a) well-articulated and intentional; (b) uses a carefully-selected
and well-developed set of assessments which are relatively few in number, but powerful in their application; (c) employs repeated
“probes” over time, using the same assessment tool; (d) comprises a quality assurance plan which is valid and reliable.

In 2018-2019, the EPP tried the use of frequent “data dip” meetings which were of shorter duration and greater frequency. This
method of continuous improvement and data analysis was not retained, in part because the previous year’s data had suggested
the need for selecting and refining the key critical assessments which we would be using for our three cycles of data that would be
presented and discussed in our CAEP self-study. Thus, the EPP focused its meetings and discussions on the selection,



development, and refinement of those tools. The number of meetings devoted solely to data analysis was not as many as perhaps
it should have been. It may be that the EPP should return to the “data dip” approach of using more frequent, short-duration data
analysis opportunities.

As we did last year, the accreditation officer maintained a document which tracks the division’s data analysis efforts, actions,
decisions, and plans. That tracking document—entitled “CAEP Data Analyses & CAEP-related Discussions, Activities, and
Decisions (AY 2019-2020) is attached to this CAEP 2021 Annual Report. This document is an important artifact which tracks the
division’s data analysis meetings, the conclusions drawn from those meetings, and the subsequent actions taken during the year.
A companion document, distilled from the minutes of all of the EPP’s meetings, is also attached, and is entitled “Action Plans
Summary: Fall 2019/Spring 2020.” It serves to augment the narrative that is developed in the CAEP tracking document. 

Another point which merits note in this report is the fact that our EPP has continued to work very closely with the Montana Council
of Deans of Education (MCDE) and with the Montana Office of Public Instruction (OPI). These partnerships are invaluable to our
division, and it is noteworthy that the state of Montana is able to bring all EPPs comfortably together into a collaborative, regularly-
occurring meeting. The teamwork, support, and congruence of all EPPs in the state has been invaluable, as has the support of
OPI. As of this writing (April, 2021), the MCDE completed an extensive discussion of Montana’s definition of advanced programs. It
should be noted that the University of Montana Western’s Teacher Education Program does not, under Montana’s definition,
provide any advanced programs. Thus, we now know that our EPP must meet only the CAEP standards for initial licensure
programs.

The COVID-19 pandemic, which struck the United States early in 2020, must also be discussed here. For our EPP, this meant a
closure of the university on March 23, and a switch to remote-only learning for all courses for the remainder of the academic year.
As with all institutions of higher education (IHEs), the impact was tremendous, and we have yet to reckon with all of the effects of
the pandemic. Because our IHE is a unique university which operates on a block schedule for all of its face-to-face courses,
placing our classes into a fully online delivery mode meant addressing some additional challenges. Eighteen-day-long block
courses which meet daily for three hours a day were converted into both remote synchronous and remote asynchronous courses,
with only one week of preparation and conversion time in which to make that change. This was a very difficult task to accomplish,
and it was stressful for students and instructors alike. Meanwhile, student teachers who were in the middle of their student-
teaching experiences were sometimes thrust into a virtual instruction modality, or were simply told that their placements were
abruptly ceased. In either case, our EPP found itself responding, sometimes on an hourly basis, to new developments and
challenges for which we were largely unprepared.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 2.1 Partners co-construct mutually beneficial P-12 partnerships

There is a lack of co-constructed policies and procedures surrounding partnerships for clinical preparation.

In Fall of 2019, the EPP developed and finalized a Memorandum of Understanding (MOU) with its principal school partner,
School District 10 in Dillon, Montana. This document lists a number of points of agreement and understanding between the
district and the EPP regarding our expectations for our candidates’ clinical experiences, and also regarding the district’s needs
and expectations of us. District 10 is our local elementary school district, and is a highly-valued school partner. This MOU can
serve as a model of for other MOUs with school partners. Furthermore, it is representative of the work we do to collaborate,
clarify, and improve our P-12 partnerships in mutually beneficial ways.

Additionally, our EPP held its annual meeting with its Advisory Council. Notes/data from that meeting are attached to this report.
This meeting focused on addressing our Student Teaching Handbook, and we invited our school partners to not only critique the
handbook as it was currently written, but to co-construct new language and parameters for the text, to set into place improved
policies and procedures. Clearly, this work directly addresses the AFI listed above, and seeks to instantiate better co-constructed
policies and procedures related to clinical preparation. 
 

CAEP: Areas for Improvement (ITP) 2.3 Partners design high-quality clinical experiences

Field experiences, particularly in secondary education, do not consistently prepare candidates to demonstrate
a positive impact on all P-12 students learning and development.

In our previous CAEP Annual Report (for 2020), we wrote about the formation of a new committee: the University Teacher
Education Committee, or UTEC, on our campus. The request to form this committee came from the EPP, and its purpose is to
provide a means for strengthening the relationship between the UMW Teacher Education Program and its partners across the
campus in each of the departments which help to prepare our students. The committee is structured to meet once per semester,
unless greater frequency is needed.

In the Fall of 2019, the UTEC met to discuss problems with course schedules across departments. It was noted that many of our
K-12 and secondary education majors were experiencing problems which are unique to an IHE (like ours) which functions on a
block scheduling format. Given various departments’ rotations of upper-level courses, our K-12 and secondary education majors



stated that they often found themselves taking the online, asynchronous offerings of their Professional Education Core classes,
in order to accommodate the need to take certain rarely-offered courses in their disciplines which are offered in blocks which
compete with our face-to-face offerings of the education core courses. A rich discussion of these problems ensued, and it was
resolved to meet again in the spring, in advance of the deadline for building departmental schedules for the following fall/spring.
This meeting was held, and efforts were made to better coordinate our schedules with the departments, and vice versa. 

Additionally, a major decision was made by our division to ensure that all K-12 and secondary education majors are required to
take a methods course which is currently required only of our elementary and P-3 education majors: EDU 352 Field Experience.
This course is similar to a “mini-student teaching experience,” and the planned inclusion of this course in the secondary and K-12
education programs directly addresses the AFI stated above. 
 

CAEP: Areas for Improvement (ITP) 4.1 Completer impact on student growth and learning

The EPP's Plan for Documenting Impact on Student Learning, as presented, only partially addresses the
components of Standard 4.

As was noted in the previous CAEP Annual Report, an effort was made through the Montana Council of Deans of Education
(MCDE) to meet CAEP Standard 4 by using a set of statewide reporting measures incorporated into a 3-year cycle of data
collection. The assessments used in this effort are: (a) a survey of completer satisfaction; (b) a survey of employer satisfaction;
(c) a case study protocol which addresses completers’ impact on their P-12 students’ learning outcomes. Known as the Montana
Educator Preparation Provider Continuous Improvement Collaboration, or MEPP CIC, the assessment plan addresses all four
Impact Measures which are part of the eight Annual Reporting Measures required by CAEP. Details of the work done by our EPP
in relation to the MEPP CIC are included in the attached Data Analyses tracking report. Within the case study protocol outlined
by the MEPP CIC, our EPP worked during 2019-20 to determine the particular nature and design of its specific case study
approach. 

CAEP: Areas for Improvement (ITP) 5.3 Results for continuous program improvement are used

The EPP's data-driven decision-making process for continuous improvement is not consistent across programs.

In last year’s annual report, it was noted that the EPP needed to address the following questions: What are the goals of the EPP?
What are the inquiry questions driving the EPP? What now informs the EPP’s work on continuous improvement, and how is that
reflected in its quality assurance program? The document attached to this report, entitled “CAEP Data Analyses & CAEP-Related
Discussions, Activities, and Decisions,” provides numerous details and descriptions which answer these questions and which
document the EPP’s progress in developing a data-driven process for continuous improvement across all programs. Here are
some key accomplishments which occurred during this year, and which address the EPP’s new approach to self-study and
continuous improvement: (a) development of a new “Our Promise” statement, which fuels our conceptual framework and which is
a combination of both vision and promise for the EPP; (b) adoption of a new Dispositions Tool, which addresses the fact that the
EPP had not been intentionally assessing candidates’ dispositions, prior to this adoption; (c) adoption of a new lesson plan
template and rubric, which will be used as a critical assessment in the EPP’s new, streamlined assessment plan; (d) plans to
adopt a new writing assessment, which will more accurately reflect the EPP’s expectations for writing proficiency. Additional
details related to the EPP’s efforts related to continuous improvement and self-study can be found in the documents attached to
this report.

 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for



standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

In 2019-2020, the EPP met regularly to advance its targeted continuous improvement efforts. The "Action Plans--Summary--2019-
2020" file (attached below) provides detailed information to support this claim, as does the file entitled "CAEP Data Analyses &
CAEP-Related Discussions, Activities, and Decisions." The third attached file, a report on the EPP's Advisory Council meeting
during the 2019-2020 academic year, documents the division's work in addressing CAEP Standard 2, and the two Areas for
Improvement (AFIs) received during the EPP's previous accreditation visit, related to CAEP Standard 2.1 and CAEP Standard 2.3
(see relevant sections in this report, above).

Tag the standard(s) or component(s) to which the data or changes apply.

1.1 Understanding of InTASC Standards
1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
2.1 Partners co-construct mutually beneficial P-12 partnerships
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
2.3 Partners design high-quality clinical experiences
3.1 Recruits and supports high-quality and diverse candidate pool
3.3 Monitors attributes and dispositions beyond academic ability
3.4 Creates and monitors candidate progress
3.5 Candidate positive impacts on P-12 students
3.6 Candidates understand the expectation of the profession
4.1 Completer impact on student growth and learning
4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction
4.4 Completer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used
5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation
x.4 Previous AFI / Weaknesses

Upload data results or documentation of data-driven changes.

 Action_Plans__Summary__20192020.pdf

 Data_analyses_and_related_discussions_AY_2019__2020.pdf

 Advisory_Council_Meeting_Notes_7_May_2020.pdf



6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

No additional comments.

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2021
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Laura Straus

Position: Professor of Education and Accreditation Officer

Phone: 406-683-7040

E-mail: laura.straus@umwestern.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site reviews.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site review report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


