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Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 102 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

0 

Total number of program completers 102

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval




Analysis of Collected Qualitative Data | October 8, 2018 |UMW Education Division   


Data Source: Written Reports from Advisory Council Visiting Teams’ Interview of School Partners 


Data Collection Period: AY 2017-18 


 Online training is needed to support/improve the performance of: 


o University Supervisors 


o Supervising Teachers 


 Do we mean videos? (asynchronous advantages) 


 Do we mean live? (e.g., Zoom? webinar? other? synchronous advantages; can be archived, 


too, in some cases) 


 Or both?  


 The notes suggest the need for a “one-pager” which clearly describes what the Field Experience is and how 


it should be conducted; what the expectations are, etc. 


o Everyone gets one of these, now (Is this true?) 


 There is an unrealized potential for place-based experiences in Butte 


 About Butte: Students placed there have very little knowledge concerning the schools, their curriculum, 


and their behavior management systems 


o The schools could provide a document aimed at this 


o Could do an “exit ticket” with students, to assess their reading/processing of this document 


 There is an interesting “divide” between Twin Bridges and Sheridan 


o One school seems to really want more of our candidates  (Sheridan) 


o The other sometimes feels overrun with our candidates (Twin) 


o Overall, both schools expressed many positive views about partnering with UMW 


 Need for clarity and consistency—this appears over and over again in the various notes 


o Importance of communication 


o Importance of developing/maintaining relationships 


 Students need to reach out to the teachers with whom they’re placed, not just show up 


 #adulting 


o (Our teen-aged and twenty-something candidates use this term frequently.) 


o “Adulting” is a process—it’s not mastered in one fell swoop—candidates talk about making the 


effort to “adult,” then taking a break from it 


o Our school partners, in all of the notes, comment on the struggle our candidates seem to have 


with various aspects of what the candidates themselves call “adulting” 


 Professional dress 


 Professional conduct 


 Seeking feedback 


 Interacting with the principal 


 Asking the principal to conduct a mock interview, or to observe the candidate 


 Interacting with other faculty and staff, beyond the supervising teacher 


 Doing more than “the bare minimum”  


 Volunteering  for tasks outside of the strict boundaries of the student teaching or field 


experience 


 Showing one’s resume to the supervising teacher, or the principal, or others, and asking 


for feedback 


 We agreed that our discussion of the Advisory Task Force Team notes was not yet concluded, even 


though we’d run out of time. Resolved to continue the discussion at our next Data Dip. 
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Institution Information


ADDRESS


710 S. Atlantic


CITY


Dillon


STATE


ZIP


59725


SALUTATION


FIRST NAME


Laura


LAST NAME


Straus


PHONE


(406) 683-7040


EMAIL


laura.straus@umwestern.edu


Is your institution a member of an HEA Title II Teacher Quality Partnership (TQP) grant awarded by the U.S. Department of Education? 


(https://www2.ed.gov/programs/tqpartnership/awards.html)


Montana


Dr.


Yes


No









MT
University of Montana-Western


Traditional Report AY 2017-18


Montana


REPORT COMPLETE


STATUS: CERTIFIED


2019 TITLE II REPORTS
National Teacher Preparation Data







If yes, provide the following:


AWARD YEAR


GRANTEE NAME


PROJECT NAME


GRANT NUMBER


LIST PARTNER DISTRICTS/LEAS (ONE PER LINE)


LIST OTHER PARTNERS (ONE PER LINE)


PROJECT TYPE


Residency


Pre-baccalaureate


Both Residency and Pre-baccalaureate







Total number of teacher preparation programs: 18


SECTION I: PROGRAM INFORMATION


List of Programs THIS PAGE INCLUDES:


On this page, review the list of teacher preparation programs offered by your institution of


higher education (IHE) or organization. If you submitted an IPRC last year, this list of


programs is pre-loaded from your prior year’s report. If your IHE offers both traditional


and alternative programs, be sure to enter the programs in the appropriate reports. For


the traditional report, list all traditional programs within the IHE. For the alternative report,


list all alternative programs within the IHE. You may edit, delete, and insert new rows as


necessary.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page. The system will automatically total the number of programs for


you.


Program Information


Program Information


List each teacher preparation program included in your traditional route. Indicate if your program or programs participate in a Teacher Quality


Partnership Grant awarded by the U.S. Department of Education as described at https://www2.ed.gov/programs/tqpartnership/awards.html.


Teacher Preparation Programs Teacher Quality Partnership Grant Member? Update


Art Education K-12 No


Biology & Secondary Education No


Business & Computer Applications Education No


Computer Science K-12 No


Drama K-12 No


Early Childhood Education: Pre-K-Grade 3 No


Earth Science & Secondary Education No


Elementary Education No


English & Secondary Education No


General Science Broadfield & Secondary Education No


Library Media K-12 No


Literacy K-12 No


Mathematics & Secondary Education No


Modern History & Secondary Education No


Music Education K-12 No


Teacher Preparation Programs Teacher Quality Partnership Grant Member? Update







Teacher Preparation Programs Teacher Quality Partnership Grant Member? UpdateTeacher Preparation Programs Teacher Quality Partnership Grant Member? Update


Physical Education & Health K-12 No


Secondary Education Post-baccalaureatte Program No


Special Education K-12 No


Total number of teacher preparation programs: 18







SECTION I: PROGRAM INFORMATION


Program Requirements THIS PAGE INCLUDES:


On this page, review and enter information about the program requirements for admission


into the program, program completion, and supervised clinical experience. If you


submitted an IPRC last year, much of this page is pre-loaded from your prior year's


report. If your IHE offers both traditional and alternative programs, be sure to specify the


requirements in the appropriate reports. For the traditional report, provide the


requirements for traditional programs within the IHE. For the alternative report, provide the


requirements for the alternative programs within the IHE.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Admissions


Undergraduate Requirements


Postgraduate Requirements


Supervised Clinical Experience


1. Indicate when students are formally admitted into your initial teacher certification program:


If Other, please specify:


Students apply for admission upon completion of their first three professional education courses.


2. Does your initial teacher certification program conditionally admit students?


3. Provide a link to your website where additional information about admissions requirements can be found:


https://w.umwestern.edu/admissions/


4. Please provide any additional information about or exceptions to the admissions information provided above:


Conditional admission may be granted for one semester if the student needs to complete one required course or one required element.


Admissions


Other


Yes



No


1. Are there initial teacher certification programs at the undergraduate level?


 


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the


undergraduate level. If no, leave the rest of the page blank (or clear responses already entered) then click save at the bottom of the page.


Undergraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Yes



No


Element Required for Entry Required for ExitElement Required for Entry Required for Exit










2. What is the minimum GPA required for admission into the program? (Leave blank if you indicated that a minimum GPA is not required in the table


above.)


2.7


3. What was the median GPA of individuals accepted into the program in academic year 2017-18?


3.57


4. What is the minimum GPA required for completing the program? (Leave blank if you indicated that a minimum GPA is not required in the table


above.)


2.7


5. What was the median GPA of individuals completing the program in academic year 2017-18?


3.62


6. Please provide any additional information about the information provided above:


1. Are there initial teacher certification programs at the postgraduate level?


Postgraduate Requirements


Please provide the following information about your teacher preparation program's entry and exit requirements. (§205(a)(1)(C)(i))


Transcript


Fingerprint check


Background check


Minimum number of courses/credits/semester hours completed


Minimum GPA


Minimum GPA in content area coursework


Minimum GPA in professional education coursework


Minimum ACT score


Minimum SAT score


Minimum basic skills test score


Subject area/academic content test or other subject matter verification


Recommendation(s)


Essay or personal statement


Interview


Other Specify: 


Teaching performance; Writing performance; Service learning; Tech competency; …


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes No



Yes



No Yes No



Yes No



Yes No



Yes No



Yes



No


Yes



No Yes



No


Yes No



Yes



No


Yes No



Yes No



Yes



No Yes



No







 


If yes, for each element listed below, indicate if it is required for admission into or exit from any of your teacher preparation program(s) at the


postgraduate level. If no, leave the rest of the page blank (or clear responses already entered) then click save at the bottom of the page.


2. What is the minimum GPA required for admission into the program? (Leave blank if you indicated that a minimum GPA is not required in the table


above.)


2.7


3. What was the median GPA of individuals accepted into the program in academic year 2017-18?


3.75


4. What is the minimum GPA required for completing the program? (Leave blank if you indicated that a minimum GPA is not required in the table


above.)


2.7


5. What was the median GPA of individuals completing the program in academic year 2017-18?


3.66


6. Please provide any additional information about the information provided above:


Yes



No


Element Required for Entry Required for Exit


Transcript


Fingerprint check


Background check


Minimum number of courses/credits/semester hours completed


Minimum GPA


Minimum GPA in content area coursework


Minimum GPA in professional education coursework


Minimum ACT score


Minimum SAT score


Minimum basic skills test score


Subject area/academic content test or other subject matter verification


Recommendation(s)


Essay or personal statement


Interview


Other Specify: 


Teaching performance, Service learning, Technology competency exam, Teacher …


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes No



Yes No



Yes No



Yes No



Yes No



Yes No



Yes No



Yes



No


Yes



No Yes



No


Yes



No Yes



No


Yes No



Yes No



Yes



No Yes



No


Element Required for Entry Required for Exit







Average number of clock hours of supervised clinical experience
required prior to student teaching


212


Average number of clock hours required for student teaching 420


Average number of clock hours required for mentoring/induction
support


0


Number of full-time equivalent faculty supervising clinical experience
during this academic year


14


Number of adjunct faculty supervising clinical experience during this
academic year (IHE and PreK-12 staff)


123


Number of students in supervised clinical experience during this
academic year


102


Please provide any additional information about or descriptions of the supervised clinical experiences:


Supervised Clinical Experience


Provide the following information about supervised clinical experience in 2017-18. (§205(a)(1)(C)(iii), §205(a)(1)(C)(iv))


Additional guidance on reporting supervised clinical experience and nonclinical coursework.







SECTION I: PROGRAM INFORMATION


Enrollment THIS PAGE INCLUDES:


On this page, enter the number of candidates for an initial teaching credential who are


enrolled in the initial teacher preparation programs within your institution of higher


education (IHE) or organization. Do not report on the total number of students enrolled in


the entire IHE. Do not include individuals who currently hold a teaching credential and


are seeking additional licenses or endorsements, or individuals preparing for school-


based careers other than classroom teachers (e.g., administrators, guidance counselors).


The Department recognizes that in many cases, candidates voluntarily report their


race/ethnicity and gender data, and that in some cases, candidates may choose not to


report this information. Please report on the race/ethnicity data you have available, though


the data may not be complete. It is not expected that the sum of the enrolled students


reported by race/ethnicity or by gender will necessarily equal the total number of students


enrolled.


If your IHE offers both traditional and alternative programs, be sure to enter the


candidates enrolled in the appropriate reports. For the traditional report, provide only the


candidates enrolled in traditional programs within the IHE. For the alternative report,


provide only the candidates enrolled in the alternative programs within the IHE.


After entering the enrollment data, save the page using the floating save box at the bottom


of the page.


Enrollment


Total number of students enrolled in 2017-18 571


Unduplicated number of males enrolled in 2017-18 160


Unduplicated number of females enrolled in 2017-18 411


Enrollment


For the purpose of Title II reporting, an enrolled student is defined as a student who has been admitted to a teacher preparation program, but who has


not completed the program during the academic year being reported. An individual who completed the program during the academic year being


reported is counted as a program completer and not an enrolled student.


Additional guidance on reporting race and ethnicity data.


Provide the number of students in the teacher preparation program in the following categories. Note that you must report on the number of students


by ethnicity and race separately. Individuals who are non-Hispanic/Latino will be reported in one of the race categories. Also note that individuals can


belong to one or more racial groups, so the sum of the members of each racial category may not necessarily add up to the total number of students


enrolled. (§205(a)(1)(C)(ii)(H))


2017-18 Number Enrolled


Ethnicity


Hispanic/Latino of any race 24


Race


2017-18 Number Enrolled







2017-18 Number Enrolled2017-18 Number Enrolled


American Indian or Alaska Native 28


Asian 5


Black or African American 3


Native Hawaiian or Other Pacific Islander 1


White 499


Two or more races 11







SECTION I: PROGRAM INFORMATION


Teachers Prepared THIS PAGE INCLUDES:


On this page, enter the number of program completers by the subject area in which they


were prepared to teach, and by their academic majors. Note that an individual can be


counted in more than one academic major and subject area. For example, if an individual


is prepared to teach Elementary Education and Mathematics, that individual should be


counted in both subject areas. If no individuals were prepared in a particular academic


major or subject area, you may leave the cell blank. Please use the "Other" category


sparingly, if there is no similar subject area or academic major listed. In these cases, you


should use the text box to describe the subject area(s) and/or the academic major(s)


counted in the "Other" category.


If your IHE offers both traditional and alternative programs, be sure to enter the program


completers in the appropriate reports. For the traditional report, provide only the program


completers in traditional programs within the IHE. For the alternative report, provide only


the program completers for the alternative programs within the IHE.


After entering the teachers prepared data, save the page using the floating save box at the


bottom of the page.


Teachers Prepared by Subject Area


Teachers Prepared by Academic Major


 


Teachers Prepared by Subject Area


Please provide the number of teachers prepared by subject area for academic year 2017-18. For the purposes of this section, number prepared means


the number of program completers. "Subject area" refers to the subject area(s) an individual has been prepared to teach. An individual can be


counted in more than one subject area. If no individuals were prepared in a particular subject area, please leave that cell blank. (§205(b)(1)(H))


Additional guidance on reporting teachers prepared by subject area.


What are CIP Codes?


No teachers prepared in academic year 2017-18


CIP Code Subject Area Number Prepared


13.01 Education - General


13.10 Teacher Education - Special Education 11


13.1210 Teacher Education - Early Childhood Education 10


13.1202 Teacher Education - Elementary Education 46


13.1203 Teacher Education - Junior High/Intermediate/Middle School Education


13.1205 Teacher Education - Secondary Education 25


13.1206 Teacher Education - Multiple Levels 23


CIP Code Subject Area Number Prepared







CIP Code Subject Area Number PreparedCIP Code Subject Area Number Prepared


13.1301 Teacher Education - Agriculture


13.1302 Teacher Education - Art 1


13.1303 Teacher Education - Business 2


13.1305 Teacher Education - English/Language Arts 7


13.1306 Teacher Education - Foreign Language


13.1307 Teacher Education - Health 5


13.1308 Teacher Education - Family and Consumer Sciences/Home Economics


13.1309 Teacher Education - Technology Teacher Education/Industrial Arts


13.1311 Teacher Education - Mathematics 2


13.1312 Teacher Education - Music 1


13.1314 Teacher Education - Physical Education and Coaching 5


13.1315 Teacher Education - Reading


13.1316 Teacher Education - Science Teacher Education/General Science 1


13.1317 Teacher Education - Social Science 6


13.1318 Teacher Education - Social Studies


13.1319 Teacher Education - Technical Education


13.1321 Teacher Education - Computer Science


13.1322 Teacher Education - Biology 1


13.1323 Teacher Education - Chemistry


13.1324 Teacher Education - Drama and Dance


13.1325 Teacher Education - French


13.1326 Teacher Education - German


13.1328 Teacher Education - History 6


13.1329 Teacher Education - Physics


13.1330 Teacher Education - Spanish







CIP Code Subject Area Number PreparedCIP Code Subject Area Number Prepared


 


Teachers Prepared by Academic Major


Please provide the number of teachers prepared by academic major for academic year 2017-18. For the purposes of this section, number prepared


means the number of program completers. "Academic major" refers to the actual major(s) declared by the program completer. An individual can be


counted in more than one academic major. If no individuals were prepared in a particular academic major, please leave that cell blank. (§205(b)(1)(H))


Please note that the list of majors includes several "Teacher Education" majors, as well as several noneducation majors. Please use care in entering your majors to


ensure education-specific majors and non-education majors are counted correctly. For example, if an individual majored in Chemistry, that individual should be


counted in the "Chemistry" academic major category rather than the "Teacher Education–Chemistry" category.


Additional guidance on reporting teachers prepared by academic major.


What are CIP Codes?


No teachers prepared in academic year 2017-18


13.1331 Teacher Education - Speech


13.1332 Teacher Education - Geography


13.1333 Teacher Education - Latin


13.1335 Teacher Education - Psychology


13.1337 Teacher Education - Earth Science


13.14 Teacher Education - English as a Second Language


13.02 Teacher Education - Bilingual, Multilingual, and Multicultural Education


13.99 Education - Other Specify: 


CIP Code Academic Major Number Prepared


13.01 Education - General


13.10 Teacher Education - Special Education


13.1210 Teacher Education - Early Childhood Education 10


13.1202 Teacher Education - Elementary Education 46


13.1203 Teacher Education - Junior High/Intermediate/Middle School Education


13.1205 Teacher Education - Secondary Education 25


13.1301 Teacher Education - Agriculture


CIP Code Academic Major Number Prepared







CIP Code Academic Major Number PreparedCIP Code Academic Major Number Prepared


13.1302 Teacher Education - Art 1


13.1303 Teacher Education - Business 2


13.1305 Teacher Education - English/Language Arts 7


13.1306 Teacher Education - Foreign Language


13.1307 Teacher Education - Health 5


13.1308 Teacher Education - Family and Consumer Sciences/Home Economics


13.1309 Teacher Education - Technology Teacher Education/Industrial Arts


13.1311 Teacher Education - Mathematics 2


13.1312 Teacher Education - Music 1


13.1314 Teacher Education - Physical Education and Coaching 5


13.1315 Teacher Education - Reading


13.1316 Teacher Education - Science 1


13.1317 Teacher Education - Social Science 6


13.1318 Teacher Education - Social Studies


13.1319 Teacher Education - Technical Education


13.1321 Teacher Education - Computer Science


13.1322 Teacher Education - Biology 1


13.1323 Teacher Education - Chemistry


13.1324 Teacher Education - Drama and Dance


13.1325 Teacher Education - French


13.1326 Teacher Education - German


13.1328 Teacher Education - History 6


13.1329 Teacher Education - Physics


13.1330 Teacher Education - Spanish


13.1331 Teacher Education - Speech







CIP Code Academic Major Number PreparedCIP Code Academic Major Number Prepared


13.1332 Teacher Education - Geography


13.1333 Teacher Education - Latin


13.1335 Teacher Education - Psychology


13.1337 Teacher Education - Earth Science


13.14 Teacher Education - English as a Second Language


13.02 Teacher Education - Bilingual, Multilingual, and Multicultural Education


13.03 Education - Curriculum and Instruction


13.09 Education - Social and Philosophical Foundations of Education


24 Liberal Arts/Humanities


42 Psychology


45.01 Social Sciences


45.02 Anthropology


45.06 Economics


45.07 Geography and Cartography


45.10 Political Science and Government


45.11 Sociology


50 Visual and Performing Arts


54 History


16 Foreign Languages


19 Family and Consumer Sciences/Human Sciences


23 English Language/Literature


38 Philosophy and Religious Studies


01 Agriculture


09 Communication or Journalism


14 Engineering







CIP Code Academic Major Number PreparedCIP Code Academic Major Number Prepared


26 Biology


27 Mathematics and Statistics


40.01 Physical Sciences


40.02 Astronomy and Astrophysics


40.04 Atmospheric Sciences and Meteorology


40.05 Chemistry


40.06 Geological and Earth Sciences/Geosciences


40.08 Physics


52 Business/Business Administration/Accounting


11 Computer and Information Sciences


99 Other Specify: 







SECTION I: PROGRAM INFORMATION


Program Completers THIS PAGE INCLUDES:


On this page, enter the total number of individuals who completed the program in AY


2017-18 and the two prior academic years. If you submitted an IPRC last year, the


number of program completers for the two prior academic years are pre-loaded from your


prior year's report.


A program completer is a person who has met all the requirements of a state-approved


teacher preparation program. Program completers include all those who are documented


as having met such requirements. Documentation may take the form of a degree,


institutional certificate, program credential, transcript or other written proof of having met


the program’s requirements. In applying this definition, the fact that an individual has or


has not been recommended to the state for initial certification or licensure may not be


used as a criterion for determining who is a program completer.


An individual cannot be classified as both enrolled and as a program completer at the


same time. An enrolled individual is not a program completer. Once an individual has met


all the requirements of a state-approved teacher preparation program and becomes a


program completer, the individual is no longer classified as enrolled.


After entering the program completers, save the page using the floating save box at the


bottom of the page.


Program Completers


2017-18 102


2016-17 85


2015-16 97


Program Completers


Provide the total number of teacher preparation program completers in each of the following academic years.







SECTION II: ANNUAL GOALS


Annual Goals THIS PAGE INCLUDES:


On this page, review the annual goals in each subject area listed below. If you submitted


an IPRC last year, the goals you entered last year are pre-loaded from your prior year's


report. Please respond to the questions to report on progress towards the goals, and set


new goals for the next academic year.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Annual Goals - Mathematics


Annual Goals - Science


Annual Goals - Special Education


Annual Goals - Instruction of Limited English
Proficient Students





Assurances


1. Did your program prepare teachers in mathematics in 2017-18?


2. How many prospective teachers did your program plan to add in mathematics in 2017-18?


10


3. Did your program meet the goal for prospective teachers set in mathematics in 2017-18?


4. Description of strategies used to achieve goal, if applicable:


This section is not applicable.


5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


To improve our performance in meeting this goal, the UMW Education Division has taken four actions in AY 2018-19 which we hope will produce greater
success: 1. The Education Division formed a new university committee: the University Teacher Education Committee (UTEC). This committee consists
of at least one faculty member from all departments on campus which represent content areas in which we certify teacher candidates for licensure. The
Education Division members of the committee consist of the Division Chair, the accreditation officer, and the program leads for K-12, secondary,
elementary, and P-3 programs. Ex officio members of the committee are the Provost and the Director of Student Success. This committee is still very
new, but already exhibits great promise in its ability to provide a more formal venue and interface for university-wide faculty and education faculty. Among
its objectives is the goal of identifying and reaching out internally to first-year and transfer students who are drawn to teaching, and have an interest in


Annual Goals - Mathematics


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing


professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under


this Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the


Secretary or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students.


(§205(a)(1)(A)(ii), §206(a))


Information about teacher shortage areas can be found at https://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in mathematics in each of three


academic years.


Academic year 2017-18


Yes



No (leave remaining questions for year blank)


Yes


No



Not applicable







mathematics education, science education, and special education, encouraging those students to declare those fields as their major. 2. The division
met with the Director of Admissions and strategized about improved recruiting strategies aimed not only at gaining increased enrollment in education
overall, but specifically in the areas of mathematics education, science education, and special education. 3. The Education Division chair sent individual
emails out to all prospective students who had submitted applications to UMW, declaring an intent to major in education. The Division Chair tailored
those emails to the subject ares in which the applicants expressed an interest. 4. During the university's spring on-campus prospective students' day, the
Education Division held a first-time-ever separate event for prospective students interested in education fields. Outreach to the prospective students
was largely general in nature, but specific mention of the fields of mathematics education, science education, and special education was made during
this program, as well as discussion of those fields in relation to the teaching shortage in Montana.


6. Provide any additional comments, exceptions and explanations below:


No comments to add.


7. Is your program preparing teachers in mathematics in 2018-19?


8. How many prospective teachers did your program plan to add in mathematics in 2018-19?


10


9. Provide any additional comments, exceptions and explanations below:


No comments to add.


10. Will your program prepare teachers in mathematics in 2019-20?


11. How many prospective teachers does your program plan to add in mathematics in 2019-20?


10


12. Provide any additional comments, exceptions and explanations below:


No comments to add.


Academic year 2018-19


Academic year 2019-20


Yes



No (leave remaining questions for year blank)


Yes



No (leave remaining questions for year blank)


Annual Goals - Science


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing


professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under


this Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the


Secretary or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students.


(§205(a)(1)(A)(ii), §206(a))







1. Did your program prepare teachers in science in 2017-18?


2. How many prospective teachers did your program plan to add in science in 2017-18?


5


3. Did your program meet the goal for prospective teachers set in science in 2017-18?


4. Description of strategies used to achieve goal, if applicable:


This section is not applicable.


5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


To improve our performance in meeting this goal, the UMW Education Division has taken four actions in AY 2018-19 which we hope will produce greater
success: 1. The Education Division formed a new university committee: the University Teacher Education Committee (UTEC). This committee consists
of at least one faculty member from all departments on campus which represent content areas in which we certify teacher candidates for licensure. The
Education Division members of the committee consist of the Division Chair, the accreditation officer, and the program leads for K-12, secondary,
elementary, and P-3 programs. Ex officio members of the committee are the Provost and the Director of Student Success. This committee is still very
new, but already exhibits great promise in its ability to provide a more formal venue and interface for university-wide faculty and education faculty. Among
its objectives is the goal of identifying and reaching out internally to first-year and transfer students who are drawn to teaching, and have an interest in
mathematics education, science education, and special education, encouraging those students to declare those fields as their major. 2. The division
met with the Director of Admissions and strategized about improved recruiting strategies aimed not only at gaining increased enrollment in education
overall, but specifically in the areas of mathematics education, science education, and special education. 3. The Education Division chair sent individual
emails out to all prospective students who had submitted applications to UMW, declaring an intent to major in education. The Division Chair tailored
those emails to the subject ares in which the applicants expressed an interest. 4. During the university's spring on-campus prospective students' day, the
Education Division held a first-time-ever separate event for prospective students interested in education fields. Outreach to the prospective students
was largely general in nature, but specific mention of the fields of mathematics education, science education, and special education was made during
this program, as well as discussion of those fields in relation to the teaching shortage in Montana.


6. Provide any additional comments, exceptions and explanations below:


No comments to add.


7. Is your program preparing teachers in science in 2018-19?


8. How many prospective teachers did your program plan to add in science in 2018-19?


10


Information about teacher shortage areas can be found at https://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in science in each of three


academic years.


Academic year 2017-18


Academic year 2018-19


Yes



No (leave remaining questions for year blank)


Yes


No



Not applicable


Yes



No (leave remaining questions for year blank)







9. Provide any additional comments, exceptions and explanations below:


No comments to add.


10. Will your program prepare teachers in science in 2019-20?


11. How many prospective teachers does your program plan to add in science in 2019-20?


10


12. Provide any additional comments, exceptions and explanations below:


No comments to add.


Academic year 2019-20


Yes



No (leave remaining questions for year blank)


1. Did your program prepare teachers in special education in 2017-18?


2. How many prospective teachers did your program plan to add in special education in 2017-18?


10


3. Did your program meet the goal for prospective teachers set in special education in 2017-18?


4. Description of strategies used to achieve goal, if applicable:


The special education program coordinator used a combination of internal outreach to first-year and transfer students, along with outreach to K-12
school partners across the state of Montana. The special education program coordinator is very active in the K-12 schools, and she uses her contacts
within those schools to promote the field of special education and to encourage enrollment in the program which she coordinates.


Annual Goals - Special Education


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing


professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under


this Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the


Secretary or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students.


(§205(a)(1)(A)(ii), §206(a))


Information about teacher shortage areas can be found at https://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in special education in each of


three academic years.


Academic year 2017-18


Yes



No (leave remaining questions for year blank)


Yes



No


Not applicable







5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


To improve our performance in meeting this goal, the UMW Education Division has taken four actions in AY 2018-19 which we hope will produce greater
success: 1. The Education Division formed a new university committee: the University Teacher Education Committee (UTEC). This committee consists
of at least one faculty member from all departments on campus which represent content areas in which we certify teacher candidates for licensure. The
Education Division members of the committee consist of the Division Chair, the accreditation officer, and the program leads for K-12, secondary,
elementary, and P-3 programs. Ex officio members of the committee are the Provost and the Director of Student Success. This committee is still very
new, but already exhibits great promise in its ability to provide a more formal venue and interface for university-wide faculty and education faculty. Among
its objectives is the goal of identifying and reaching out internally to first-year and transfer students who are drawn to teaching, and have an interest in
mathematics education, science education, and special education, encouraging those students to declare those fields as their major. 2. The division
met with the Director of Admissions and strategized about improved recruiting strategies aimed not only at gaining increased enrollment in education
overall, but specifically in the areas of mathematics education, science education, and special education. 3. The Education Division chair sent individual
emails out to all prospective students who had submitted applications to UMW, declaring an intent to major in education. The Division Chair tailored
those emails to the subject ares in which the applicants expressed an interest. 4. During the university's spring on-campus prospective students' day, the
Education Division held a first-time-ever separate event for prospective students interested in education fields. Outreach to the prospective students
was largely general in nature, but specific mention of the fields of mathematics education, science education, and special education was made during
this program, as well as discussion of those fields in relation to the teaching shortage in Montana.


6. Provide any additional comments, exceptions and explanations below:


No comments to add.


7. Is your program preparing teachers in special education in 2018-19?


8. How many prospective teachers did your program plan to add in special education in 2018-19?


20


9. Provide any additional comments, exceptions and explanations below:


No comments to add.


10. Will your program prepare teachers in special education in 2019-20?


11. How many prospective teachers does your program plan to add in special education in 2019-20?


15


12. Provide any additional comments, exceptions and explanations below:


No comments to add.


Academic year 2018-19


Academic year 2019-20


Yes



No (leave remaining questions for year blank)


Yes



No (leave remaining questions for year blank)







1. Did your program prepare teachers in instruction of limited English proficient students in 2017-18?


2. How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2017-18?


3. Did your program meet the goal for prospective teachers set in instruction of limited English proficient students in 2017-18?


4. Description of strategies used to achieve goal, if applicable:


5. Description of steps to improve performance in meeting goal or lessons learned in meeting goal, if applicable:


6. Provide any additional comments, exceptions and explanations below:


7. Is your program preparing teachers in instruction of limited English proficient students in 2018-19?


8. How many prospective teachers did your program plan to add in instruction of limited English proficient students in 2018-19?


9. Provide any additional comments, exceptions and explanations below:


Annual Goals - Instruction of Limited English Proficient Students


Each institution of higher education (IHE) that conducts a traditional teacher preparation program (including programs that offer any ongoing


professional development programs) or alternative route to state credential program, and that enrolls students receiving Federal assistance under


this Act, shall set annual quantifiable goals for increasing the number of prospective teachers trained in teacher shortage areas designated by the


Secretary or by the state educational agency, including mathematics, science, special education, and instruction of limited English proficient students.


(§205(a)(1)(A)(ii), §206(a))


Information about teacher shortage areas can be found at https://www2.ed.gov/about/offices/list/ope/pol/tsa.html.


Please provide the information below about your program's goals to increase the number of prospective teachers in instruction of limited English


proficient students in each of three academic years.


Academic year 2017-18


Academic year 2018-19


Yes


No (leave remaining questions for year blank)



Yes


No


Not applicable


Yes


No (leave remaining questions for year blank)








10. Will your program prepare teachers in instruction of limited English proficient students in 2019-20?


11. How many prospective teachers does your program plan to add in instruction of limited English proficient students in 2019-20?


12. Provide any additional comments, exceptions and explanations below:


Academic year 2019-20


Yes


No (leave remaining questions for year blank)



1. Preparation responds to the identified needs of the local educational agencies or States where the program completers are likely to teach, based


on past hiring and recruitment trends.


2. Preparation is closely linked with the needs of schools and the instructional decisions new teachers face in the classroom.


3. Prospective special education teachers are prepared in core academic subjects and to instruct in core academic subjects.


4. Prospective general education teachers are prepared to provide instruction to students with disabilities.


5. Prospective general education teachers are prepared to provide instruction to limited English proficient students.


6. Prospective general education teachers are prepared to provide instruction to students from low-income families.


7. Prospective teachers are prepared to effectively teach in urban and rural schools, as applicable.


8. Describe your institution's most successful strategies in meeting the assurances listed above:


All secondary education and K-12 education students attain a double-major or the equivalent of a double-major: a major in their content area, and a


Assurances


Please certify that your institution is in compliance with the following assurances. (§205(a)(1)(A)(iii), §206(b)) Note: Be prepared to provide


documentation and evidence for your responses, when requested, to support the following assurances.


Yes



No


Yes



No


Yes



No


Program does not prepare special education teachers


Yes



No


Yes


No



Yes



No


Yes



No







major in education. All elementary education students complete a carefully aligned content-background preparation in various subjects and complete a
rigorous sequence of education courses. The elementary education courses include integrated content, to provide a strong foundation. Montana
Western students complete a robust set of Field Experiences in a variety of settings. We are particularly proud of our emphasis on preparing teachers
for the very small rural schools in Montana. We engage our candidates in multiple field experiences in P-12 schools prior to student teaching. We also
engage our elementary education and P-3 degree students in a campus-based lab school field experience which brings children and youth from one-
room and two-room schools to our campus.







SECTION III: PROGRAM PASS RATES


Assessment Pass Rates THIS PAGE INCLUDES:


On this page, review the assessment pass rates. Please note that this page does not have


an edit feature as the pass rates have already been through several rounds of verification.


If you identify an error, please contact Westat's Title II Support Center and your testing


company representative.


After reviewing, save the page using the floating save box at the bottom of the page.


Assessment Pass Rates


Your state does not require assessments for an initial teaching credential; thus, this section is not applicable. To acknowledge, please select "This


Page is Completed" at the bottom of the page, and click "Save".


Assessment Pass Rates







SECTION III: PROGRAM PASS RATES


Summary Pass Rates THIS PAGE INCLUDES:


On this page, review the summary pass rates. Please note that this page does not have an


edit feature as the pass rates have already been through several rounds of verification. If


you identify an error, please contact Westat's Title II Support Center and your testing


company representative.


After reviewing, save the page using the floating save box at the bottom of the page.


Summary Pass Rates


Your state does not require assessments for an initial teaching credential; thus, this section is not applicable. To acknowledge, please select "This


Page is Completed" at the bottom of the page, and click "Save".


Summary Pass Rates







SECTION IV: LOW-PERFORMING


Low-Performing THIS PAGE INCLUDES:


On this page, review the questions regarding your program's approval/accreditation and


whether your program has been designated as low performing by the state. If you


submitted an IPRC last year, this section is pre-loaded from your prior year's report;


please review and update as necessary.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Low-Performing


1. Is your teacher preparation program currently approved or accredited?


 


If yes, please specify the organization(s) that approved or accredited your program:


 


2. Is your teacher preparation program currently under a designation as "low-performing" by the state (as per section 207(a) of the HEA of 2008)?


Low-Performing


Provide the following information about the approval or accreditation of your teacher preparation program. (§205(a)(1)(D), §205(a)(1)(E))


Yes



No


State



NCATE


TEAC


CAEP



Other specify:


Yes


No








SECTION V: USE OF TECHNOLOGY


Use of Technology THIS PAGE INCLUDES:


On this page, review the questions regarding your program's use of technology. If you


submitted an IPRC last year, this section is pre-loaded from your prior year's report;


please review and update as necessary.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Use of Technology


1.  Provide the following information about the use of technology in your teacher preparation program. Please note that choosing 'yes' indicates that


your teacher preparation program would be able to provide evidence upon request. (§205(a)(1)(F)) 


Use of Technology


Does your program prepare teachers to:


a.  integrate technology effectively into curricula and instruction


b.  use technology effectively to collect data to improve teaching and learning


c.  use technology effectively to manage data to improve teaching and learning


d.  use technology effectively to analyze data to improve teaching and learning


2.  Provide a description of the evidence that your program uses to show that it prepares teachers to integrate technology effectively into curricula


and instruction, and to use technology effectively to collect, manage, and analyze data in order to improve teaching and learning for the purpose of


increasing student academic achievement. Include a description of the evidence your program uses to show that it prepares teachers to use the


principles of universal design for learning, as applicable. Include planning activities and a timeline if any of the four elements listed above are not


currently in place.


Every candidate must pass a computer literacy exam, before each candidate takes their required course dedicated to developing their skills in using a
wide variety of state-of-the-art technological tools useful for teaching. Candidates must demonstrate effective use of instructional technology in their
Teacher Work Sample, in unit plans created in methods courses, and in lessons taught during student teaching. They use technology to collect, manage,
and analyze data as part of their Teacher Work Sample during Student Teaching.


Yes



No


Yes



No


Yes



No


Yes



No







SECTION VI: TEACHER TRAINING


Teacher Training THIS PAGE INCLUDES:


On this page, review the questions about how your program trains general education


teachers and special education teachers. For the purposes of these questions, general


education teachers means those who are not specifically prepared as special education


teachers. If you submitted an IPRC last year, this section is pre-loaded from your prior


year’s report; please review and update as necessary.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Teacher Training


1.  Does your program prepare general education teachers to:


a.  teach students with disabilities effectively


b.  participate as a member of individualized education program teams


c.  teach students who are limited English proficient effectively


2.  Provide a description of the evidence your program uses to show that it prepares general education teachers to teach students with disabilities


effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of


the Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a


timeline if any of the three elements listed above are not currently in place.


In 2012 the Teacher Education Program was revised, and the course on teaching students with exceptional needs was eliminated from the program.
Course content from that class was embedded in a wide range of courses taken by our general education candidates, and evidence of candidate's
knowledge in this area is assessed in those classes. Preparation in participating on an Individualized Education Program team is specifically taught in
EDU 382 Assessment, Curriculum, and Instruction. Strategies for working with children with special needs are embedded in a wide range of courses.
Candidates receive training in working with children with disabilities during their field placements, and during student teaching as well. Evidence is
collected from supervising teachers' observations and in instructors' observations. Preparation for working with students who have limited English
proficiency (LEP) is embedded in all literacy education courses in the teacher education program. Candidates enrolled in the elementary education
program and the preK- Grade 3 degree program are required to take four literacy education courses. Candidates enrolled in in K-12 and secondary
education programs are required to take one literacy education course. Limited opportunities to work with students with LEP are provided to our
candidates during field placements and student teaching, due to the demographics of our state. Our institution recognizes this as a weakness in our
program.


3.  Does your program prepare special education teachers to:


a.  teach students with disabilities effectively


Teacher Training


Provide the following information about your teacher preparation program. Please note that choosing 'yes' indicates that your teacher preparation


program would be able to provide evidence upon request. (§205(a)(1)(G))


Yes



No


Yes



No


Yes


No








b.  participate as a member of individualized education program teams


c.  teach students who are limited English proficient effectively


4.  Provide a description of the evidence your program uses to show that it prepares special education teachers to teach students with disabilities


effectively, including training related to participation as a member of individualized education program teams, as defined in section 614(d)(1)(B) of


the Individuals with Disabilities Education Act, and to effectively teach students who are limited English proficient. Include planning activities and a


timeline if any of the three elements listed above are not currently in place.


Candidates in the special education program receive specific training in writing Individualized Education Programs while enrolled in EDSP
Collaboration and Planning to Execute IEPs, a course which also trains candidates to work effectively with an IEP team. Furthermore, evidence of
effectiveness to teach children with disabilities is collected through all of the courses taken by students in the special education program. Preparation for
working with students who have limited English proficiency (LEP) is embedded in all literacy education courses in the teacher education program.
Candidates enrolled in the elementary education program and the preK- Grade 3 degree program are required to take four literacy education courses.
Candidates enrolled in in K-12 and secondary education programs are required to take one literacy education course. Students in the special education
program take at least one literacy education course. Limited opportunities to work with students with LEP are provided to our candidates during field
placements and student teaching, due to the demographics of our state. Our institution recognizes this as a weakness in our program.


Yes



No


Program does not prepare special education teachers


Yes



No


Program does not prepare special education teachers


Yes


No



Program does not prepare special education teachers







SECTION VII: CONTEXTUAL INFORMATION


Contextual Information THIS PAGE INCLUDES:


On this page, review the contextual information about your program. If you submitted an


IPRC last year, this section is pre-loaded from your prior year's report; please review and


update as necessary.


After reviewing and updating as necessary, save the page using the floating save box at


the bottom of the page.


Contextual Information


Please use this space to provide any additional information that describes your teacher preparation program(s). You may also attach information to


this report card (see below). The U.S. Department of Education is especially interested in any evaluation plans or interim or final reports that may be


available.


During the fall 2015 CAEP review, the reviewers found our assessment system comprehensive and consistent. Our program is noted in the state and
throughout the region for producing high quality teachers. Our faculty collaborate extensively and continuously to improve our programs. We are known in
the region for providing our teaching candidates with more time in K-12 schools, prior to student teaching, than other universities. We attained
accreditation under CAEP in May 2016. We were the first EPP in Montana to attain CAEP accreditation.


No files have been provided.


You may upload files to be included with your report card. You should only upload PDF or Microsoft Word or Excel files. These files will be listed as


links in your report card. Upload files in the order that you'd like them to appear.


Contextual Information


Supporting Files







Report Card Certification


NAME OF RESPONSIBLE REPRESENTATIVE FOR TEACHER PREPARATION PROGRAM:


Dr. Laura P. Straus


TITLE:


Associate Professor of Education and Accreditation Coordinator


NAME OF REVIEWER:


Dr. Beth Weatherby


TITLE:


Chancellor, University of Montana Western


Please make sure your entire report card is complete and accurate before completing this section. Once your report card is certified you will not be able to edit your


data.


Enrollment Confirmation


Total Title II enrollment from Section I: Program Information, Enrollment is 571.


Number of program completers from Section I: Program Information, Program Completers is 102.


For a total enrollment of 673.


Certification of submission


Certification of review of submission


Comparison with Last Year


I certify that, to the best of my knowledge, the information in this report is accurate and complete and conforms to the definitions and instructions used in the
Higher Education Opportunity Act, Title II: Reporting Reference and User Manual.


I certify that, to the best of my knowledge, the information in this report is accurate and complete and conforms to the definitions and instructions used in the
Higher Education Opportunity Act, Title II: Reporting Reference and User Manual.


Item Last Year This Year Change


Total Enrollment 482 571 18.46%


Male Enrollment 127 160 25.98%


Female Enrollment 355 411 15.77%


Hispanic/Latino Enrollment 18 24 33.33%


American Indian or Alaska Native Enrollment 18 28 55.56%


Asian Enrollment 4 5 25.00%


Black or African American Enrollment 3 3 0.00%


Native Hawaiian or Other Pacific Islander Enrollment 0 1


Item Last Year This Year Change







Item Last Year This Year ChangeItem Last Year This Year Change


White Enrollment 413 499 20.82%


Two or more races Enrollment 11 11 0.00%


Average number of clock hours required prior to student teaching 212 212 0.00%


Average number of clock hours required for student teaching 420 420 0.00%


Average number of clock hours required for mentoring 0 0


Number of full-time equivalent faculty in supervised clinical experience during this academic year 14 14 0.00%


Number of adjunct faculty in supervised clinical experience during this academic year (IHE and PreK-12
staff)


12 123 925.00%


Number of students in supervised clinical experience during this academic year 85 102 20.00%


Total completers for current academic year 85 102 20.00%


Total completers for prior academic year 97 85 -12.37%


Total completers for second prior academic year 92 97 5.43%
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Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://w.umwestern.edu/section/accreditation/

Description of data
accessible via link:

This link takes the user to the university's accreditation page. CAEP accreditation is described on
this page, and variious links are provided to data related to topics such as employment rates, data
on critical assessments, and satisfaction of completers and their employers.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

2
Link: https://w.umwestern.edu/section/privacy-and-security/

Description of data
accessible via link:

This link takes the user to a Registrar's page where data about graduation and retention rates are
available.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

#1: Our EPP has learned a number of things from reviewing its annual reporting measures over the past three years. With regard
to impact measures, our EPP has continued to place a strong emphasis on our need to put powerful tools in place for measuring
our completers’ impact on P-12 learning and development. Similarly, we have focused on the need for better ways to identify and
assess indicators of our completers’ effectiveness as educators. To accomplish these high-priority tasks, we focused on our
collaborative work with all of the other EPPs across the state of Montana. The primary reason for placing our focus and attention in



this area is because the statewide adoption of shared impact measures is an approach that all ten EPPs in Montana have agreed
is best for everyone. It is our understanding that these tools will be viewed by CAEP accreditation teams as proprietary tools. This
state-level work has been reported on in previous University of Montana Western CAEP annual reports. Our statewide efforts have
been coordinated by the Montana Council of Deans of Education (MCDE). The MCDE established a standing committee—the
Continuous Improvement Collaborative (CIC)—which has been highly deliberative, rigorous, and intentional in its work. In 2017-18,
the CIC completed its work on two surveys which meet CAEP Components 4.3 and 4.4 and are thus now going into effect as the
statewide tools for impact measures #3 and #4. Also in 2017-18, the CIC continued its work on developing a tool for impact
measures #1 and #2. As of this writing (Spring 2019), the work of the CIC on this project is nearing completion.
#2: As we look back over the last three years at trends and changes, the trends in the number of completers who graduate from
our EPP are worthy of note. It is particularly interesting to examine the year for which this report is written: 2017-18. During this
year, UMW had 102 completers emerge from its teacher preparation programs, an increase of 20% over the previous year. We
experienced this substantial increase at a time when fewer and fewer undergraduates, nationwide, were expressing an interest in
pursuing careers in education. This was also a time when public scrutiny of the teaching profession seemed especially harsh.
Moreover, the entire institution (the University of Montana Western) had been experiencing a decrease in enrollment, as were all of
the IHEs in the Montana University System (MUS). If one looks at percentage changes in completers over the past three years, the
picture becomes more variable. Prior to the increase of 20% mentioned above, our EPP experienced a 12% decrease in
completers, as compared to the previous year. This was preceded by an increase of 5% in the year before that, and a decrease of
18% in the year before that. Clearly, these data are highly variable. Our EPP needs to do more to examine the possible reasons
for these changes. In particular, we plan to do whatever we can to assess the reason for our most recent and striking increase in
number of completers, with the goal of replicating those results for the coming years. 
#3: As a result of examining our data over the past three years, the programmatic change that is most significant is the addition of
a post-baccalaureate certificate program. This new program was initiated in 2017-18, and the curriculum proposals necessary for
its launch are nearly concluded at the time of this writing. It is our hope that this new certificate will not only increase enrollment
and retention of postgraduate candidates, but will also increase the completer rates addressed in the previous paragraph.
Furthermore, because this new program is an online program, it is well-designed to help Montana in addressing its ongoing
teacher shortage, particularly in highly rural parts of the state. Our EPP, noted for its ability to prepare rural educators, is well-
positioned to provide meaningful post-baccalaureate courses and field experiences for candidates who hope to teach in rural
Montana. 
#4: Benchmarks are available for comparing our data in terms of both our Annual Impact Measures and our Annual Outcome
Measures. However, the benchmarks we tend to use are often internal, and consist of year-to-year comparisons, thus treating the
previous year as a benchmark for the next, or comparing a “start year” with a “current year.” Some of our data reflect comparisons
to statewide benchmarks and/or national benchmarks. It would serve our EPP well to establish a broader set of comparators and
benchmarks, to strengthen our data analyses.
#5: Both our Annual Impact Measures and our Annual Outcome Measures are widely shared. They are shared within our
programs, and in our EPP as a whole. In 2017-18, we began the process of establishing a University Teacher Education
Committee (UTEC), which formalizes our EPP’s interface with faculty representatives from all other departments that help to
prepare our candidates. As this committee becomes more firmly instantiated, it is (and will prove to be) an important vehicle for
sharing the results of those measures. Furthermore, our measures are widely shared with our academic administrators, and with
the university community as a whole. Last, the public has easy access to our Annual Impact Measures and our Annual Outcome
Measures via the webpage that is used for this purpose.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

CAEP: Areas for Improvement (ITP) 2.1 Partners co-construct mutually beneficial P-12 partnerships

There is a lack of co-constructed policies and procedures surrounding partnerships for clinical preparation.

For the year 2017-18, the most significant effort undertaken by our EPP was an innovative approach to working with the faculty,
principals, and superintendents who comprise the membership of our Advisory Council. Rather than convene an annual meeting
with the Council, the EPP decided to divide itself into teams of volunteer faculty members who scheduled visits and traveled to
the various partner schools. A data collection tool for structured interviews was devised, based on CAEP Standard 2. Questions
in the tool addressed all three components of Standard 2. Approval of this tool was gained at a meeting of the EPP, and the
teams set out to collect qualitative data from our LEA representatives. All volunteer teams completed their visits and compiled
their qualitative notes. Teams found it very difficult to conduct the structured interviews, as the faculty members and
administrators often viewed the three-component-based questions as a constraint, restricting them from discussing topics which
they most wanted to discuss. Thus, the process evolved into a more unstructured data collection effort that was still, to be clear,
aimed at co-constructing better policies and procedures for our partnered work in the area of clinical preparation. 

Analyses of these qualitative data, collected in 2017-18, were completed in the 2018-19 academic year. Here are some of the
key findings from those analyses: (a) The qualitative data reveal that additional training is needed by our University Supervisors
and our Supervising Teachers to enable them to be more effective in observing their teacher candidates. Recommendations
were made to use asynchronous video opportunities, in addition to video conferencing capabilities. The university has recently
obtained a site license for a specific video conferencing tool, which will be very helpful in enacting the latter recommendation. All
of these steps will assist our EPP in better meeting the technology-based and technology-enhanced aspects of CAEP
Components 2.1, 2.2, and 2.3. (b) The qualitative data contain repeated emphases on the need for better and clearer



communication between the EPP and its school partners. Development of clearer written materials to support field placements
and student teaching experiences is planned. (c) The qualitative data reveal that school partners would like to strengthen their
collaboration with our EPP in helping candidates understand how to demonstrate and hone “the professional dispositions
necessary to demonstrate positive impact on all P-12 students’ learning and development” (CAEP Standard 2). As of this writing,
our EPP is considering the inclusion of an instrument to explicitly measure candidate dispositions. Our EPP does not currently
use that type of critical assessment. Finally, it was decided that using visiting teams for meeting CAEP Standard 2 was not as
effective as the EPP originally hoped, and a return to the use of Advisory Council meetings was planned. Once meetings of the
Advisory Council are reinstated, the EPP may add in other forms of small-group visits and co-construction of mutually-beneficial
arrangements, policies, and procedures. 
 
CAEP: Areas for Improvement (ITP) 2.3 Partners design high-quality clinical experiences

Field experiences, particularly in secondary education, do not consistently prepare candidates to demonstrate
a positive impact on all P-12 students learning and development.

In the 2018 CAEP Annual Report, the EPP wrote about its plan to better track its Field Experience placements of its candidates.
This process is still ongoing and an improved tracking system for all field placements has been implemented. 
Another step taken to address this area for improvement is the EPP’s ongoing work to ensure that all K-12 and secondary
education candidates are required to write their first teacher work sample (TWS) in their discipline-based methods courses. The
teacher work sample methodology is one which directly asks the candidate to document his/her impact on P-12 student learning.
A second teacher work sample is consistently required of all K-12 and secondary education teacher candidates. Data from both
administrations of this critical assessment (i.e., teacher work samples) are aggregated in Chalk & Wire, and are analyzed and
reported on there. The EPP disaggregates its data by program, and the impact of K-12 and secondary education candidates on
P-12 learning is examined and analyzed. One outcome of the recent work our EPP has been doing in this area is to ensure that
we conduct more consistent and frequent trainings of TWS evaluation teams, focusing on improving inter-rater reliability and
improving the consistency with which we evaluate all teacher work samples. This in turn is leading to improved quality of data
collected from administrations of the TWS. 
 

CAEP: Areas for Improvement (ITP) 4.1 Completer impact on student growth and learning

The EPP's Plan for Documenting Impact on Student Learning, as presented, only partially addresses the
components of Standard 4.

As the EPP reported in the 2018 CAEP Annual Report, a statewide effort is underway to address CAEP Standard 4 through a set
of Annual Reporting Measures which will include assessments that address all four Impact Measures. Considerable progress has
been made in the development and implementation of the statewide Completers’ Survey and the statewide Employers’ Survey,
which meet the requirements for Components 4.3 and 4.4. Data for the two surveys have been collected, and methods of
distribution of those data to the participating EPPs are still being fine-tuned, as of this writing. Currently, the data are being
housed in the Qualtrics system of Montana State University, but they are soon expected to be migrated to the Montana Office of
Public Instruction. Work is ongoing in the development of a statewide tool currently being referred to as the “MEPP Case Study”
(the Montana Educator Preparation Provider Case Study). This assessment is currently planned to include a purposeful sample
of completers from each EPP, who will complete a teacher work sample or a form of case study research. The data collected
from this assessment will meet the requirements for CAEP Component 4.1, and will be the impact measure used for that
component. Additionally, faculty members from each EPP will conduct in-school observations of the same completers, and the
data collected from these protocols will comprise the results needed to meet the requirements of CAEP Component 4.2. Thus,
this will be the impact measure used for that component. Planning for all of this work began in AY 2017-18, and is continuing to
the present moment. The work is being done by the Continuous Improvement Collaborative (CIC) of the Montana Council of
Deans of Education (MCDE). At the time of this writing, plans for the “MEPP Case Study” are not yet finalized. We are confident
that the tool will be in place in time for us to collect the three cycles of data necessary for us to satisfy requirements for our
reaccreditation process with CAEP in Fall of 2022. Furthermore, we have been assured by the MCDE that this statewide tool is
being developed in such a way that it will meet CAEP’s expectations for a proprietary statewide assessment instrument. This
work will demonstrably address the issue described in our AFI, above, and will be highly effective in fully addressing CAEP
Standard 4. 

CAEP: Areas for Improvement (ITP) 5.3 Results for continuous program improvement are used

The EPP's data-driven decision-making process for continuous improvement is not consistent across programs.

In the 2018 CAEP Annual Report, the EPP wrote about the fact that use of Chalk & Wire, our data aggregation and analysis
system, was being examined and improved. The addition of our Prekindergarten – Grade 3 degree program was noted as a
relatively new program. The addition of the Post-Baccalaureate Certificate Program is an even newer development which began
in AY 2017-18. Thus, our use of Chalk & Wire across all programs is still being adjusted. During AY 2017-18, the EPP’s adoption
of a Writing Assessment and two types of Teaching Performance Assessments were solidified into our programs. These two new
assessments were viewed as an important addition to the overall teacher education program. Our CAEP assistant accreditation
officer has continued to receive training in the most effective use of Chalk & Wire. All of these developments serve to better
position our EPP to address this particular AFI (Area for Improvement). Better and more targeted data collection methods will
assist in ensuring greater validity and reliability of our decision-making process across programs. 

Section 6. Continuous Improvement



CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

#1: The EPP regularly assessed data related to its goals and CAEP Standard 5. Particular focus was placed on the Teacher Work
Sample (TWS), and on the writing and teaching performance assessments mentioned in an earlier section. Efforts to ensure
greater inter-rater reliability and consistency in administration of the TWS were previously discussed. 
#2: A stronger review of the data mentioned above needs to be conducted. In addition, data from other key critical assessments
needs to be more fully reviewed and assimilated into a data-driven decision-making process which would allow us to make
informed decisions about programmatic changes and/or innovations. As mentioned in an earlier section, the EPP does not collect
data relative to the direct assessment of candidates’ dispositions, and the omission of this data source is one which needs to be
addressed.
#3: Progress and results need to be better tracked in a comprehensive quality assurance system that includes data from multiple
measures. The EPP has taken strides in moving toward such a system, with the implementation of strong critical assessments
(such as the teacher work sample, the writing assessment, and the teaching performance assessment), which are administered
more than once in a candidate’s progress toward degree. 

Tag the standard(s) or component(s) to which the data or changes apply.

1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
2.1 Partners co-construct mutually beneficial P-12 partnerships
2.2 Partners co-select, prepare, evaluate, support, and retain high-quality clinical educators
3.1 Recruits and supports high-quality and diverse candidate pool
4.1 Completer impact on student growth and learning
4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction



4.4 Completer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used
5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation
A.5.3 Continuous Improvement
A.5.4 Continuous Improvement
A.5.5 Continuous Improvement
x.1 Diversity
x.2 Technology

Upload data results or documentation of data-driven changes.

 Notes_on_Analyses_of_adv_task_force_teams_9_Oct_2018.pdf

 Title_II_2019_report_certified.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

No additional comments.

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2019
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Laura P. Straus

Position: Associate Professor of Education & CAEP Coordinator

Phone: 406-683-7040

E-mail: laura.straus@umwestern.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.



3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


